
Conference Report

URKEW’s SPRING CONFERENCE at Cumberland Lodge, Windsor Great Park

8-11th May 2011

Institutions for Higher and Vocational Forms of Education and their Connexions with the Formation, Promotion, Development and Diffusion of Useful and Reliable Knowledge in the East and the West c.1350 to c.1850
Contents:

1. Report………………………………………………………………………………….p. 1
2. Programme………………………………………………………………………….. p. 3
3. Abstracts and Summaries………………………………………………………….. p. 5
1. Report 
URKEW held its major international Conference at London University’s residential conference centre Cumberland Lodge Windsor Great Park from 8-11th May 2011. Its intellectual agenda (addressed in presentations by 10 top rank scholars from European and American Universities) was:
1. To consider the major themes of the URKEW project namely “Institutions for Higher and Vocational Forms of Education and their Connexions with the Formation, Promotion, Development and diffusion of Useful and Reliable Knowledge in Europe, Islamdom, China, India and Japan c. 1350-1850”. To utilize the opening Plenary Lecture by Prof. Arun Bala (University of Singapore) to juxtapose and consider two distinct methods of understanding research into the formation of knowledge in global history namely comparisons, the method preferred by the URKEW project, and the method of connexions, preferred and heuristically defended by Prof. Bala in his recent book “The Dialogue of Civilizations in the Birth of Modern Science, 2008. These two familiar and complementary approaches to the writing of a global history came up at most sessions of the conference and were the subject of rigorous debate stimulated by the presentation of Prof. Floris Cohen (Utrecht) paper “Islam and Europe, a Comparison” based upon his recently published book “How Modern Science Came Into the World. A Comparative History” and Prof. Roy Bin Wong (UCLA) in his paper also based upon his recently published book with Jean Laurent Rosenthal “Before and Beyond Divergence: The Politics of Economic Change in China and Europe”.
2. The epistemological assumptions of the project, its methods and case studies for research were again critically reviewed by Prof. Mark Elvin (Oxford), Prof. David Washbrook (Cambridge) and Prof. Clarence Smith (London and Editor of the Journal of Global History) at the tavola ronda which concluded the conference on Wednesday morning. 
3. To provide space and time for the 5 research officers to discuss their work and consolidate connexions with leading experts on systems and institutions for higher forms of education in early modern Europe (Prof. Lawrence Brockliss - Oxford), in Islamdom (Ahmet Karamustafa - Washington), in India (Prasanan Parthasarathi - Boston), in Japan (Ron Dore - London) as well as the Principal Investigator (Prof. Patrick O’Brien) the conference was attended by 5 research officers Simona Valeriani, Mina Ishizu, Khodadad Rezakhani, Ting Xu and Anjana Singh (LSE) and their mentors Patrick Wallis, Janet Hunter, Tirthankar Roy, Kent Deng and Angus Lockyer and Eric Reinert from Oslo University, expert in the history of economic thought were present. 

URKEW’s research team were all entirely pleased with the critical helpful and heuristic responses to the project. They engaged in discussions during the formal sessions at the conference and received heuristic comments during the informal private conversations from visiting experts, and conversations with their mentors from LSE, London University.

The programme and abstracts of the papers presented are set out below and this Conference can be ranked among the most successful events held by the URKEW project to drawing upon expertise from other European and American universities to expand, define and promote the intellectual objectives set out in its Mission Statement for European Research Council.

The PI and team wish to thank all the participants for giving us the benefits of their advise and expertise. 

2. Programme:

URKEW’s SPRING CONFERENCE at Cumberland Lodge, 

Windsor Great Park

“Institutions for Higher and Vocational Forms of Education and their Connexions with the Formation, Promotion, Development and Diffusion of Useful and Reliable Knowledge in the East and the West c.1350 to c.1850”
Arrival Day - Sunday 08 May

Arrival for evening dinner around 7.30 followed by a short presentation of welcome and outline of the Project by Patrick O’Brien (LSE).

Day One – Monday 09 May

08.00


Breakfast

Session One

09.00 – 11.00

Europe : Laurence Brockliss (Oxford)




11.00 – 11.30 

Coffee

Session Two

11.30 – 13.30

Islamdom: Ahmet Karamustafa







       (Washington, St Louis)




13.30 – 15.00 

Lunch break




15.00 – 15.30

Tea

Session Three
15.30 – 17-30 

China : Harriet Zurndoffer (Utrecht)




17.30 – 19.30

Break





19.30 


Dinner

Day Two – Tuesday 10 May

08.00


Breakfast

Session One

09.00 – 11.00

 India : Prasanan Parthasarathi







 (Boston)




11.00 – 11.30 

Coffee


Session Two

11.30 – 13.30 

Japan : Ron Dore (LSE)




13.30 – 15.00 

Lunch break




15.00 – 15.30

Tea

Session Three
15.30 – 17-30

Islamdom and Europe: a comparison







Floris Cohen (Utrecht)




17.30 – 19.30 

Break





19.30


Dinner

Day Three – Wednesday 11 May

08.00


Breakfast

Session One

09.00 – 11.00

Europe and China: a comparison









Roy Bin Wong (UCLA)




11.00 – 11.30 

Coffee


Session Two

11.30 – 13.30

Roundtable:








William Gervaise Clarence-Smith   







David Washbrook (Cambs) 








Mark Elvin (Oxford)




13.30 – 14.30

Lunch and farewell


Participants and Mentors:

Janet Hunter (LSE)

Tirthankar Roy (LSE)

Patrick Wallis (LSE)

Kent Deng (LSE)

William Clarence-Smith (SOAS)

Angus Lockyer (SOAS)

Erik Reinert (Oslo)

Loraine Long (administrative Support, LSE)

4. Abstracts: 

1. Why did the Dialogue of civilizations culminate in a Scientific Revolution in the West? 

By Arun Bala

Based on his book—The Dialogue of Civilizations—Bala addressed the question posed to him as to why only Europe benefitted from the dialogue of civilizations. Bala outlined the  Bright Dark ages and the trajectory that lead to the Scientific revolution; he questioned the much discussed notion of if there was a revolution in the west. His lecture have elaborate details of Arabic, Chinese and Hindu systems of geography and mathematics and how post 1498, Vasco da Gama’s discovery of sea route to India,  a conduit opened up that led to Europe having direct access to Asia. 
2. Fascinating knowledge and/or useful technology in Tokugawa Japan
By Ron Dore

Contextual Facts:

The Tokugawa Settlement

Prolonged period of unsettled fighting between regional warlords, led to gradual emergence of the Tokugawa hegemony. Power centralization but retaining an administrative structure based on fief independence.

Late 16th century contacts with Europe and importation of  European technology
Continued till final closure of the country in 1633, except for 2 Dutch ships a year and indirect transmission via China.

Economic growth

Endogenously improving land reclamation and irrigation techniques and infrastructure accumulation, refinement of craft techniques and their expanding intergenerational transmission.   Feudal hostage system brought more internal travel, and national  job market for specialists.

Systematization of school system,  

Mastery of Chinese classics the central axis;  remarkably parallel to Europe and classical studies

Political implications of  orthodoxy and heterodoxy. When heterodoxy becomes heresy.

Taste for shinki things – new and curious – not highly prized.  Nor innovation 

But curiosity rife: about natural laws, local histories, etymologies, etc.   

Progressive cumulative studies – mathematics.  Also empirical: medicine and weaponry                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

3. Useful and Reliable Knowledge: The Indian Case 
By Prasannan Parthasarathi

The paper that I will present is drawn from the final two chapters of my forthcoming book, Why Europe Grew Rich and Asia Did Not: Global Economic Divergence, 1600-1850. The following is an outline of my presentation at Cumberland Lodge. 

From European to Global Science

Scientific Activity in Seventeenth- and Eighteenth-Century India

Technological Change in Seventeenth- and Eighteenth-Century India


Armaments


Shipbuilding


State Activity

Transmission Mechanisms

How do Science and Technology Fit Together? The Mindful Hand

Early Nineteenth-Century Evidence for Artisan Skill


Shipbuilding


Steam Engines


Iron Smelting


Survey of India

4. European Higher Education 1350-1850 
By Lawrence Brockliss 

Higher Education: Definition. 

1350-1850 as homogeneous period. Need to treat secondary and tertiary education as a single system. Need to think about education as a set of practices as much as a set of ideas.  Need to look at extracurricular learning as much as the curriculum; this includes the role of freelance teaching/ private lecturing; esp. post-1700.   

 Higher Education: Sociology.

Structure and enlargement of system across 4 centuries; contraction/fracturing of system post 1750. Purpose: instrument of professional training and cultural formation. Users: proportion of 12-24 male cohort who attended; social profile; agent of social mobility; complete and limited use; gradual laicisation.  Common curriculum: importance of Latin and from 1500 Latin and Greek humanities as markers of educated man.

Higher Education & Research

Teaching seldom life time’s career (distinguish between late medieval & early modern to degree).  Role seen as one of transmission rather than creation of knowledge.  Creativity within strict boundaries defined pre-1700 by Church.  But higher education continually spawned independent and subversive thought from Aquinas through Hus to Luther. And continued to do so 18th century:  Wolff, Smith, Kant.  Note the role of fringe or new universities as creative. New science tended to define itself against the university and situate self in the academy post 1660 (a new institution).  But institutions of higher education frequently made space for new science, esp. medicine, surprisingly quickly integrated its findings into the teaching of natural philosophy, & post-1750 German professors expected to advance not just transmit knowledge in all fields.  Universities did not suddenly become research institutions in 1810 with the creation of the University of Berlin (Berlin’s novelty has been exaggerated). 

Higher Education & Popularisation

Far more people (including women) introduced to learning of higher education through printing press post 1500: publication of lectures, translations & popularisations. Post-1700 journals, learned even specialist periodicals.  This also made possible in the 18th century to keep abreast of new work long after left higher education. Role of higher education teachers in popularisation.   

Conclusion:  Higher education as Janus-faced: one respect conservative and establishment set of institutions; another guise dynamic site of knowledge transmission & renewal across 5 centuries. Like Newton, never at rest, whatever the views of many critics 1600-1850.

Explanation: three thoughts and points to discuss

· Role of Aristotelianism.  For 5 centuries higher education dominated by a view of knowledge which emphasised the potential of the human intellect and the possibility of moral improvement. This challenged, or at least, mitigated the Augustinian view of man as a fallen worthless creature.  Even those (such as Ockam and 17th century nominalists) who argued the sphere of human understanding was limited accepted the need to keep building & rethinking what we know.

· Role of Humanism.  The assimilation of Renaissance humanism in a  Christianised form into the higher education curriculum post-15500 both affirmed the Aristotelian worldview and gave it a greater plasticity.  Classical education suggested the good life could be lived on all levels – familial, social and political – and moved the argument about potential from the abstract to the day-to-day realm. Emphasis on individual responsibility, rational friendship & social service undermined family loyalties and helped create the republic of letters. Centrality of Cicero, esp. De Officiis.

· Role of Competition.  Higher educational institutions from the beginning were competitive and encouraged the individual to excel in the hope of professional advancement. Public oral examinations offered opportunities to demonstrate intellectual dexterity & originality. Mirrored in grammar schools and colleges with weekly tests, annual prizes etc. Fringe & new universities encouraged originality as way of putting on map.  So even if some institutions were intellectually dull, there were always some that were vibrant (and in collegiate universities, always one part more alive than others). A development of Bayly’s view about state competition & the dominance of the west.  Admittedly systems of competitive examination continually ossified but new methods developed, such as the Cambridge tripos and Oxford schools. 

5. Islamdom and Europe: A Comparison 

By Florence Cohen  

. 

Cohen presented his comparative research on European and Islamic knowledge focusing on comparing nature knowledge between Christian and Islamic theologists as revealed in the texts. Tracing various conduits for lknowledge transfers between the two civilizations, he shows how much ground work had been done in the earlier ages to lead to revolutionary transformers like Buyle, Hooke, Huygens and Newton. He summarised for us, parts of his latest book How Modern Science Came Into the World. Four Civilizations, One 17th Century Breakthrough (Amsterdam UP, 2010).  

6. Higher Forms of Education and Knowledge Regimes: From Medieval to Late Imperial China
By Ting Xu 
The presentation is focused on higher forms of education and regimes for the production and diffusion of useful knowledge from Tang-Song to Ming-Qing China. It examines the cosmography for the formation of useful knowledge, the school systems, curricular, the examination systems, intellectual networks and alternative centres of learning. It concludes that Tang-Song China presided over most prosperous periods in Chinese history based upon cultural pluralism and multiple cultural and intellectual networks for the generation and diffusion of useful knowledge. However, from Yuan times (1279-1368AD) onward, cultural unity gradually superseded cultural pluralism. The efflorescence under the Tang and Song dynasties in outcome operated to restrain future further cultural and institutional breakthroughs which adversely affected the trajectory for the production and diffusion of useful and reliable knowledge across the Chinese empire. China, lacking substantial cultural and institutional innovation, became a victim of its own economic success.
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