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 Adults determine and practice: 
 Public Policies 
 Assumptions about children & youth 
 Research focuses 
 Children’s rights (UN) 
 Creation of knowledge in this area 
 How to raise new generations 
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To	compare	percep/ons	these	adults	have	about	the	audiovisual	use	and	
consump/on	of	content	of	their	children	or	students	on	different	screens 



Family	Systems	theory	(Jordan,	2004;	employed	by	
Padilla-Walker	&	Coyne,	2011)	
“(o)Ren	applied	when	examining	how	families	experience	media	as	a	whole	
(…),	on	a	variety	of	levels,	and	that	the	interac/on	between	parents,	children	
and	other	rela/ves	should	be	examined.	From	a	boarder	view,	these	
interac/ons	should	be	placed	in	the	context	of	school	or	community	views,	
amongst	others.	According	to	the	theory,	the	true	effect	of	media	cannot	be	
understood	unless	examining	media	use	in	this	wider	context.”	(p.	706)	
 

Sociology	of	educaJon	(parJcipatory	&	holisJc	
approach,	Servat	(2008)	
 Children	and	adolescents	live	their	everyday	lives	around	basic	social	units	that	
are	dynamic,	such	as	the	family	(regardless	of	their	composi/on)	and	the	school	
community	(with	peers	and	teachers,	in	which	parents	also	par/cipate).		A	reason	
why	the	mul/ple	interac/ons	youths	have	with	heterogeneous	actors	who	are	
not	their	same	age	must	be	considered. 



Research	about	the	digital	environment	of	children	&youth	
does	not	necessarily	include	parents	and	teachers	as	actors	in	
the	interac/on.	
		
Teachers		are	not	trained	on	communica/on	and	media	literacy	
at	the	university.	
 
 
Fontcuberta,	Fernández,	Condeza	&Gálvez	(2006)	
Brun	(2011)	
Condeza,	Fontcuberta,	Gálvez,	2014	
	
 



Step	1		
Survey	(parents,	54	ques/ons)	
teachers	(43	ques/ons)	

Step	2	
Interviews	(parents,	professors)		
Focus	group	(parents	+	professors)	

	
Sample	
Urban/Rural	schools		
3	ci/es	(capital	of	regions),	including	San/ago,	1	north	(Antofagasta),	1	
south	(Concepción)-	Probabilis/c,	by	quotas,	(source:	Ministry	of	Educa/on	
stats).	Type	of	school	(public,	subsidized,	private);		educa/onal	level	
(preschool,	primary,	secondary).		There	is	High	levels	of	educa/onal	
inequity.	
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¨  User	profile	of	mulJple	screens	according	to	what	parents	and	
teachers	report.	

¨  ExpectaJons	regarding	the	influence	of	digital	content	consumpJon	in	
mulJple	screens	on	the	children	or	students’	learning.	

¨  OpportuniJes	associated	to	the	use	of	mulJple	screens	and	the	rights	
achievement	in	the	communicaJon	of	children	and	adolescents.	

¨  PercepJon	regarding	risks	associated	to	the	use.	
¨  InformaJon	about	pracJces	of	accompaniment.	
¨  CommunicaJon	dynamics	between	adults	and	children	or	adolescents	

in	charge	through	digital	devices.	
¨  PercepJon	on	the	media	ecosystem.	



¨  Commigee	of	ethics	of	the	University:	new	procedures,	calendars	and	
requirements,	as	to	have	completely	designed	instruments	in	order	to	
be	approved	(from	march	to	may).		

¨  Many	of	the	public	secondary	ins/tu/ons	had	been	taken	by	students	
(or	s/ll	are).	

¨  Some	school	directors	oppose	to	authorizing	the	par/cipa/on	of	
teachers,	since	they	feel	“over-diagnosed”	by	the	research	centers	or	
the	universi/es.	They	demand	something	in	exchange	for	their	
par/cipa/on	(for	instance,	handbooks	or	training	sessions).	

¨  The	law	of	inclusion	and	cohabita/on	started	being	in	force	since	April	
of	2016.		Schools	have	to	generate	rules	in	the	short	term	(a	priority		
and	also	addi/onal	work).	

¨  Winter	holidays	(July,	2	weeks). 



School	level	 Geographical	área	 Type	 Parents	 Teachers	

Preschool	 Urban	 Municipal	 4	 1	
Private	 4	 1	

Total	Preschool	 8	 2	
Basic	 Urban	 Municipal	 2	 2	

Subsidized	 4	 2	
Private	 4	 2	

Total	Enseñanza	Básica	 10	 6	
S e c o n d a r y	 S c i e n J fi c	
Humanist	

Urban	 Municipal	 2	 2	
Subsidized	 2	 2	
Private	 3	 2	

Total	Secondary	ScienJfic	Humanist	 7	 6	
Total	 25	 14	

 
 

[1]	The	head	teacher,	Math	teacher,	and	Language	and	Communica/on	teachers	
selected	for	being	those	who	have	longer	hours	in	charge	of	a	group,	according	to	
	the	curricular	requirements	of	the	Ministry	of	Educa/on	of	Chile.	Intended	sample.	
 





G1	
Exposure	Jme	of	the	students	to	media	
(percepJons	 of	 Parents	 and	 of	
Teachers)	
		

	
								AT	HOME	

	
AT	SCHOOL	

Parents	 Teachers	
1	to	2	hours	 Does	not	use	 In	some	classes	 Does	not	use	

NaJonal	TV	channels	such	as	TVN,	C13,	
MEGA,	CHV,	UCV	or	La	Red	

44%	 24%	 25%	 75%	

Cable	 or	 Satellite	 TV	 channels,	 such	
as	 CNN,	 Vía	 X,	 CDF,	 Cartoon	Network,	
Discovery	Kids	

64%	 8%	 33%	 67%	

Radio	 24%	 24%	 50%	 42%	
Print	newspaper	 0%	 64%	 75%	 25%	
Print	magazines	 0%	 56%	 92%	 8%	
Online	newspapers	 20%	 68%	 42%	 58%	
Online	magazines	 12%	 72%	 42%	 58%	
Facebook	 20%	 48%	 8%	 92%	
Twiler	 16%	 68%	 8%	 92%	
Other	social	media,	such	as	Instagram	 12%	 60%	 17%	 83%	
Blogs	 0%	 80%	 42%	 58%	
Whatsapp	 16%	 32%	 8%	 92%	
Videogames	 40%	 36%	 25%	 75%	
News	websites,	such	as	Terra,	MSN	 12%	 68%	 25%	 75%	
Video	 streaming	 websites,	 such	 as	
YouTube	or	Nenlix	

64%	 8%	 92%	 0%	



To…	 PosiJve	 Null	 NegaJve	 Positive Null Negative 

Be	informed	 92%	 8%	 0%	 92% 8% 0% 
Express	 their	
opinion	

52%	 36%	 12%	 83% 8% 8% 

Be	 educated	
and	learn	

96%	 4%	 0%	 67% 25% 8% 

Be	associated	 64%	 32%	 4%	 75% 17% 8% 
M a n i f e s t	
p e r s o n a l	
idenJty	

40%	 56%	 4%	 50% 42% 8% 

PARENTS TEACHERS 



B3	
%	of	parents	and	 teachers	
who	perceive	as	a	posiJve	
influence	the	use	students	
give	to	technologies	

		
In	academic	competences	or	abiliJes	
	

Parents	 Teachers	
		 Posi/ve	 Null	 Nega/ve	 Posi/v

e	
Null	 Nega/ve	

Obtaining	informaJon	 80%	 8%	 12%	 92%	 0%	 8%	
U n d e r s t a n d i n g	
informaJon	 60%	 16%	 20%	 33%	 50%	 8%	

Expressing	informaJon	 36%	 40%	 24%	 58%	 17%	 17%	
CreaJng	new	informaJon	 68%	 24%	 8%	 67%	 17%	 8%	
DisseminaJng	informaJon	 64%	 24%	 4%	 92%	 0%	 8%	
CommunicaJng	with	other	
people	 64%	 20%	 12%	 92%	 0%	 8%	

Forming	an	opinion	 56%	 28%	 4%	 58%	 17%	 17%	

 
 

[1]	Rest	of	the	percentage	to	add	up	to	100%	in	each	cell	corresponds	to	a	nega/ve	percep/on	of	the	influence	of	the	use	students	give	to	communica/on	technologies	in	different	aspects	of	their	development	here	considered. 



Student’s	 personal	
development	

48%	 83%	

Student’s	recreaJon	 40%	 58%	
S t u d e n t ’ s 	 s o c i a l	
relaJonships	

40%	 33%	

Student’s	 academic	
performance	

80%	 75%	

S t u d e n t ’ s	 f u t u r e	
academic	performance	

92%	 83%	

Student’s	 future	 job	
performance	

80%	 83%	

PARENTS TEACHERS 



q  Parents 
88% do not completely trust the contents their children 
access on multiple screens online (not much trust 46%, 
some trust  42%) 
Source/origin:  56% not much,  36% some trust 
 
¨  Teachers 
92% do not completely trust the contents their children 
access on multiple screens online (not much trust 56%, 
some trust  36%) 
Source/Origin: 58% not much, 42% some trust 

 
 
 



D1	 Students’	 recent	 unpleasant	
experiences	 in	 the	 use	 of	
technologies	
Parents	 Teachers	

Yes	 24%	 72,7%	
No	 72%	 18,2%	
Does	not	know	 4%	 9,1%	

D2	 PercepJon	about	 students’	 capability	of	 facing	
unpleasant	situaJons	in	the	use	of	technologies	
Parents	 Teachers	

Incapable	 14,6%	 12,5%	
N o t 	 v e r y	
capable	

27,1%	 62,5%	

Very	capable	 56,3%	 25%	
Does	not	know	
		

2%	 0%	

Question from survey  Eu KidsOnline II 2010 (Ipsos, Madrid) 



E1	 Use	of	technologies	to	reward	or	discourage	
students’	behaviors	
Parents	 Teachers	

I	have	used	technologies	
to	 reward	 or	 discourage	
some	 behaviors	 of	 the	
students	

75%	 50%	

I	 have	 neve r	 u sed	
technologies	 to	 reward	
or	 discourage	 some	
b e h a v i o r s 	 o f 	 t h e	
students		
		

25%	 50%	



Provide	students	with	informaJon	and	communicaJon	technologies	when:		
Parents	 Teachers	
They	 need	 a	 distracJon	
for	their	child	while	they	
need	 to	 take	 care	 of	
other	things	

46%	 I	 need	 to	 teach	 some	
content	

92%	

They	 ask	 their	 child	 to	
teach	 them	 about	 the	
technologies	

46%	 I	need	to	develop	a	skill	 75%	

They	 need	 their	 child	 to	
be	 quiet,	 not	 to	 bother	
adults,	 eat	 all	 his	 or	 her	
food,	or	fall	asleep.		

8%	 I	want	 to	 innovate	 in	my	
teaching	prac/ces	

100%	

Their	child	is	bored	 67%	 I	need	to	grade	tests	 8%	
Their	 child	 needs	 help	
with	homework	

92%	 I	have	class	/me	to	spare	 17%	

The	semester	 is	over	and	
we	do	not	have	academic	
work	

17%	



B1	 Teaching	 ski l ls	
and	 knowledge	
necessary	 to	 use	
technology	

T e a c h i n g 	 a	
responsible	 use	 of	
technologies	

		 Parents	 Teachers	 Parents	 Teachers	
Parents	 48%	 16,7%	 56%	 0%	
Teachers	 0%	 16,7%	 0%	 8,3%	
P a r e n t s 	 a n d	
teachers	 as	 a	
group	

52%	
58,3%	 44%	 83,3%	

S tudent s	 and	
adolescents	 on	
their	own	

0%	
8,3%	 0%	 8,3%	

In an extra table parents and teachers perceive they have no time to do that or  
they do not know about media education 



¨  Since	August	2016:	Final	sample	+	field		
¨  Applica/on	of	the	ques/onnaire	
¨  Compare	percep/ons:	parents	and	teachers		
¨  Explore	correla/ons		
			-urban	/	rural	

		 	-	ages	of	students/	type	of	percep/ons	
									-	type	of	school/type	of	percep/ons	
¨  From	an	holisJc	approach,		to	research	about	

percepJons	on	adults	on	digital	children’s	rights	is	
not	opposed	to	the	need	of	their	own	
parJcipaJon.	

		


