CHAPTER 12
RESEARCH AND POLICY CONCLUSIONS

12.1 OVERVIEW

We can ndonger imagindeisure, orthe home, withoumnedia anccommunicatiortechnologiesNor,
for the most part, would we want to. Yat the technolags themselves are changing rapidly, many
guestions arise concerning their place in our daily lives.

This research projeset outto explore the implications @hangingmedia technologies farhildren
and young people iBritain. To sethis inquiry in context, we havalso considered thmplications
of ‘new media’ for families, parentdgachers andommunities. In thiseport we have answeredme

of these questions and stimulated yet more. As we hope this hegg@hown, investigatingthe place
of media in thdives of children andyoung people iswugely revealing ofhose livesnore generally.

Before developing our main conclusions, let us reiterate the objectives of the project:

. to chart currenaiccess and usler new media at home (and, in less detail, at school);

. to locate new media uses in the context cbmprehensivaccount of domestic leisure and
media activities;

. to understand the meaningf the changing media environment for children and parents;

. to map access to and uses of media in relati@otial inequalitiesandsocial exclusion

. to provide abaselinefor media use against which to measure future changes.

We beganviththe premise that it hdeen toaestrictive, evemisleading, in past research gualicy
debates to focus on ‘thehild’ in relation to ‘the television’ otthe screen’ irisolation fromthe rest
of their lives. Thus we havarguedfor, and hope tohave demonstratedhe effectivenes®f, a
thorough contextualisation of media use within the lives of children and young people.

Methodologically this stress onontext has required a multi-method, multi-focussed enquiry which
has generated a rich body of empirical material, both qualitative and quantitative. This has allowed
usto pursue the meaningand impacts of medias experienced byoung people,while also
conducting avariety of statisticalanalyses whiclinterconnect, orsegment, the6-17 year old
population according to particular research questions or empirical contingencies.

The project hagenerated avealth of specificfindings anddetailed arguments.While the very
diversity of media provision and use malgeralisations abouthildren' orthe mediahazardous,
in this final chapter we draw together some of th@aderthemes inorder toreflect upon their

implications for both academic research and media policy.

12.2 CHILDREN AND YOUNG PEOPLE: A DISTINCTIVE GROUP?

The temptation for those trying to anticipate changes in dommstitia is to focus othe lkevel of

the household - charting household possessions, parents’ views, etc. - without recognising that this
picture will miss significant aspects of theeanings, access, use expectations ohew media for
children and young people.
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12.2.1 Young people as enthusiastic adopters of new media

Certainly, it seemghat children andyoung people ararticularly confidentand enthusiastic
adopters of new forms of media, generally sharing a forward-looking perspective which is not just
desirous of, but also interested in, 'what's new, what's cool'. Children express little fear of change or
the future, and are open to the ways in which the media may provide resources with which identities
are constructedyith which time andpace is organised and mamérsonally meaningful, and which
accompany and shape peer culture.

This broadly positive attitude to new media from children Wit the sensef responsibilitythat
parents feel tsupport their children iran 'informationage’, andwith the enthusiasm offathers
(rather more than of mothers) for technaotad innovation. Thus childrerand parentsthough
sometimes fodifferent reasons, age on the advantages a€quiring newmedia for thehome
(although they are more likely to disagree over the disadvantages which result).

12.2.2 Children as actorswithin the household

Yet it may be for rather more pragmatic reasons that househitld€hildren tend tdead in the
adoption of new media. @&n the complex dynamics of familife, acquiring new mediagoods
appears to offer solution® the many competingclaims on time andspace whichcharacterise
domesticarrangementat the end of the century. It ispartant here toecognise the rolef children
within thehousehold asonstitutivecontributingto theconstruction and repductionof family life,

and hence of media uses, rather than simply shaped by parental resources and decisions.

We have suggestedat children maka particularly significantontribution tothe diversification of
media uses within theome throughheir eageadoption ofmultiple media goods ithin bothshared

and personal spaces. Theglatively casual usef many mediathroughoutthe day may also be
fuelling the shift from the focal to the peripheral or background use of screen media. And as the
mediation and regulation of chilen's use of media by parenssprimarily a matterof workable
practicesusually negotiated imigitly betweenparent andhild, rather than one of parental anxieties

or principles, children play a key role alsodomesticregulation.It is theseways,rather than in

terms of their supposedly consumerist, competitivaaguisitive tendencies, tharildrenrepresent

not just a minor part of society but also a market to be taken seriously.

In consequence, children and young people cannairbply subsumedvithin an account of the
household orthe family but represent sizeable andistinctive subgroup of media users (or
audiences) in their own rightOf cousg although often iis adultswho definethe spacesvithin
which children exist, there are many pdtals and connectiondetween adultand children's
‘lifeworlds’. Thereare also some key contrabestween the strategies of pagntith theirprinciples,
rules and greater power, and the tacticshofdren, as they manoeuwdthin and around these to
create their own lifewrlds (deCerteaul1984). Similarly, in schools welgnpsdthe contrast between
the optimism and fears of teachers and the pragmesgtism of their pupilsHdouseholduses of new
media, familylife and classrooractivities allresultfrom the negotiated fltetweerchildren and adult
perceptions and practicés.

!Children and young people did mobve to bean inaccessible oimpossible group taesearchrather
children and young peopleelcomed usnto theirlives, theirbedroomsandclassrooms, happy tdescribe and
discuss their lives and the place of media within these. Nonetheless, researching children and young people brings
its own challengesnethodologically:children's spaceareoften not the publicspaces othe household; and
children's understandingstafchnologies and time, to take two pertinent exampggsjred us to reithk our adult-
centred questions and categories. Researching this ageatangequired us tagrapplewith two less tharideal
research literatures: media-centred research tends to problematispathaogisechildrenandyoung people as
vulnerabledeviant or manipulatedhildhood researdends tacelebrate the creativienocence omedia-fredeisure,
implicitly demonising the media as a source of difficulty or distortion in children's lives.

Thus we would concur with the soc@instructivist approach thildhood whicharguesthat, through

their daily activities oftennnoticed by adult eyeshildren contribute téhe constructioand reproduction afocial
structures within which both adults and children live.
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12.3 SOCIAL DIFFERENCES AND INEQUALITIES

While we havesuggested thathildren and young people asgnificant actorsvithin thehousehold,

they do not all share in equivalent resources. Rather, children and young people represent a diverse
population, not readily reduced to simple categories of 'the child' or 'youth'. There arevaany

of conceptualisinthis diversity:here we offer amverviewofthe projecfindings interms of the key

social stratification variables of aggender and socialassThese represent both the ketyuctures

of societal and househotdtganisation and thdimensions of media access and use to which policy

is oriented.

The shiftfrom an empirical charting of differences tioe identification ofsocial inequalities is
crucial for targeting policyntervention.Across the range of media, it would be a fgneralisation
from our research teay that inequalities igenderpredominantlyarise fom differences in content
and content preferences, while inequalitiesacial classpredominantly arisérom differences in
media access at home. Our qualitatioek especially suggests thaith ofthese inequalitiesgither
of which is itselfnew, arenow shapingyoung people'sunderstanding andse of the newnedia
environment.

12.3.1 Age
Age as ‘restriction’

Not only do we lack a term in Engli$br those aged 6-17, bparents angoung peopléhemselves

are in many ways uncertain of what is appropriate or required at different ages. Whatever their age,
young people themselves stronglish to be a few years older, far them being older is the key to
freedom of access to and control over leistireices andpportunitiesboth withinand beyond the

home. While parents are greatigncernedbout the children's safety outsitie homethey express
relatively less concern about media use within the home.

Young people’s concerns are rather different from tlodskeir parentsfor their overridingconcern

is with having sorawhere togo outside;while we were askingbout mediause,instead weggot a
powerful complaint about the abserafeublic leisure &cilities.Whereyoung peopleasked usgain

and again, are theffordable andccessible meeting places - cafigks, swimming pools, cinemas,
skating rinks, youth clubs, etc.? This dissatisfaction puts the relatively lesser concern of parents with
the domestic regulation of media into perspective. It also leads us to suggest that public discussion
regarding children and youreople might usefully shift from typically protectionisstance taone
focussed on more positive provision, albeit in the public rather than domestic arena.

Media access and use

When we focus on actual practices of media usalisaver a varietpf age-related trends. Interests

(which guide preferences ithin and across media), naurprisingly alter with age, and while
preferences actually tend to become slightly more homogeneous as children become teenagers, the
expressed culture of individualism results imah talk aboutunique identities and hencaynique

media tastes.

Media uses depend in large part on media provision. In the home, there are ratbdfefemces
according to the age of the child interviedy but their bedroosmbecome increasingly edia-rich
with age, tdhe pointwhere mosteenagers have thawn hi-fi, television set and walkmamdmany
also have their own video recorder, games console and, increasingly, personal computer.

Possession dbooks, howver,declineswith age, and thialso means thaeading books becomésss
common as children grow older (although to soextent, magazines fgjirls and newspapers for
boys take their place). Other media show a peakiddle-latechildhood (e.g. compet games),
while still otherdbecome moravidespread, andccupy nore time, as children grow up (e.gusic).

3For age these might better be terragd trajectories than age inequalities for while we have noted many
age-related differences in both access and usepritrast tothe situationfor gender orclassthere is nogeneral
expectation that young people of different agjf@suldbe treated equivalently.
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Overall,younger children are mordikely to be relativelylow media user®verall, while a large
proportion of teenagers can be said to livedia-rich’ lives,often making more specialised use of
media. In the main, hosver, whetier use iselatively high or low, for mosyoung people the media
diet is a varied one, and viaund fewyoung peoplavho make predominanise of jusbne medium.

Age and IT at school

Young people may or may not have accessamputer-based media home, dependingrimarily

on the socialclass oftheir parents (see below}However, their experienceof such media is
significantly alteredvhen theyreach secondaschool age, and it idear that ornvarious dimensions,
use of IT leaps forward at thint. Whether youngeople's competence in thee of IT would be
enhanced should they be introduced teaitlier is a question beyond the scope of this report, but it
seems thaprimary schots are at presentlatively ill-equipped -in terms of both fatties and
training - to make much use of IT at this leVéls a result, much I'Bxperiencebefore theage of

11 stems from the home rathégran the school, and thereby heavily influenced bysocial class
inequalities.

There is aninterestingtendency for‘serious’ (i.e. non gameslses ofcomputers, asvell as
enthusiasm for computers, to decline after about 14 years old. Without longitudinal data we cannot
say whether this is an age or a cohort effect (i.e. doepdhisular cohort of 15-17 year-olds have
lessinterest because thewere older whenthe introduction of computers in home andchool
gathered pace?).

12.3.2 Gender
Content preferences

Gender represents a majdivide in the interests andhedia preferences of children agdung

people. Over and again, for a variety of media andn-medialeisure activities, boys tend to
congregate arounan interest irsport while girls shova greater preference foarrative mediaFor

some, these divisions aexperienced arestrictive,but for the mospart thereis little expressed
dissatisfactionand both boys and girls appear to find sufficient magropriateo theirtastes. An
interestingexception tahiswas thencreasedelevisionviewingseen amongoungergirlsand older

boys in cable or satellite homes, suggesting that either those without this multichannel environment
are relatively ill-served by terrestrial television or that thgsmups particularly opt formore
specialised broadcasting where available.

Interest in different content leads to girls and bpysferring differentmedia. Girls’ pleasure in
using thetelephone and (fothose fewwith convenientaccess) in eailing friends, flags up the
importance for them of dire@@ommunicationwith others. Boys are more enthusiasticgeneral
aboutcomputers They are both interested in themtashnologies and more liketyp see them as
fun, associating them more than do girls with game playing.

However, the primacy ofontent preferencesiggests that ifve wish toencourage morgirls to use

PCS or boys to read, efforts should be dire@ennproving therelevance of theontent totheir

main interests. More books about sport and competition? More adventure or other narrative-based
computer games with female heroines?

“We note that despite a widespread discosusmunding the 'obvious' valwé introducing information
technologyinto theclassroom (this being @discoursewhich both precededand is also stimulatedoy present
Government commitment to 'the Learning Society'), teachers found it difficult to articulate to us exactly what the
educational advantagestbis are The best account they couffer included astress oransferable skills (into the
workplace), orthe possibilitie$or bothteam-workng andndividually-paceavork (especiallyappreciatetbr special
needs pupilsgnd onencouragingesponsibility forone's own work; but theifficulties of establishingxactlywhat
advantages may accrue from familiarity with IT is making at least some teachers sceptical.
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Access to media

With the exception that more TV-linked games machines are to be found in boys' homes, there are
few gender differences in mediaccess in thenhome in generalBut we found considerable
differences inthe provision of media in children's bedroomgth boys generallybeing better
provided for, particularly aeegards screen mediacludingtheir own personalomputer.Girls have

few advantages in access, awtn thougithey are more likely than boys to read, use the phone or
listen to music, they are not mdikely than boys to have theawn books ortelephone ohi-fi. Yet

it is girls who invest their bedrooms with greater meaning and personal importance.

Given that gids are also more restricted in their access to places outside the home, it would seem that
girls lose outon bothhome-based andutside leisureopportunities. Thecombination ofmedia
equipment and public freedoms intersects, on occasion, to boys' advantage: they are more likely to
have friends with computerstisit,and they arenore likely tofrequent cybercaféshere newnedia

are available;thus any increaseirblic provision ofi T facilitieswill need taguardagainst theubtle
exclusion of girls.

Time use

Looking across time spemtith different media ahome, there argeverabender difference&creen-
entertainment fangthosechildren who combine computelgames, televisiorand video adheir
predominantentertainment mix) are far more often bowkile girls are generally less screen-
focussed, though they read more and listen more to music. As it is these screen-enterfaimment
who tend to attract outside adult concerns (regarddtdjction, violentcontents, escapism, etc.), it
would appear that boyse bothbetterequippedwith media and yet also the subject of mooacern,
while girls appear relatively neglected on both counts.

This may become an issuerasre and more media converge upon, and become accdhbsdlgh

the screen (unless girls' preference for print 'off-lgst somehow b&ransferred tdprint' on the
screen). Certainly when it comes to computers, girldikety to say that boyg€xperiences in game
playing standthem in goodstead,encouragingtheir confidence andamiliarity with computers
(interestingly, neither parents nor teachagsee,both tending to disdain computer games as an
activity).

IT and gender at school

In terms of overall provision of computers and access to computers at school, there are few gender
inequalities, although some do exist for actual us@ ait school. Both girl&nd their teachers tend

to believe ingender differences in confidence if not quetence. Beyond trying teeparate girls and

boys into different groupseachers offer few ideas of how to deal with the tendency of girls to lose
interest in computers as thgsow older. The alence of girl-friendl\softwareand the scorn gieers
regarding computer 'boffs' and 'geeks' does not help matters.

Also important is our observation that boys hot girls appear mordikely to treatscreen-based

media similarly (the more thgyay computelgames, the more thayatch televisioand thelessthey

read books, for example), while girls seem to use miedsqua technologies (for here theack

both confidence and interest, particularly as teenagers) and more as opportunities for certain social
functions (associating enhavith thetelephone otetter writing,for example).Possiblyencouraging

girls to use computers might best be approatchesligh a focus omommunication (omossibly,
narrative) rather than as 'IT' specifically.

If we are tolearn from boystelatively greater enthusiasm armmbnfidence regardingomputing,

instead ofdisdaining computegames we should consider seriously the observation that it is in
relation to game playing that boys talk of 'contia' 'mastery'. Perhaps it is just thlEgperience

which gives them the confidence to toyt other kindsof uses ofcomputers. If you learmbout
crashing programmes, mouse control, and faulty software as part of play, computers may not seem
so off-putting asthey do to thoseagirls who, while motivated to usecomputers for school and
homework, are nervous of 'breaking' the computer.
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12.3.3 Social class
Content preferences

Social grade primarily makes a difference in terms of media access, not in terms of use or interests.
In this it contrastswith gender (and age) as ausce of inequalities. In thenain, wefound no
significant differences between middle-class and working-class children in their preferred types of
television programme, their favourite kinds of computer game or their named interests.

Access to media

Apart from the near universality of television and mualtpther media in théhome are stratified

by social class: apditom computegames machinesgarly allmedia are more availablenuiddle-

class than working-class children, and this is asfbu@ew media suchs thecomputer, CD-Rom

and Internet as for older media such as books or the telephone. (Middle-class children tend also to
attend morafter-school clubsndclasses, sthat they have both more to do, in terms of media, and
less free time to do it in.) Focussing on domestimputer-basednedia particularly, the nesent
findings provide ample support for concerns altbet so-cakd 'informationrich’ and'information

poor' in our society.

While in equipping the home, household incom@asticularly importantthis is not the case for
provisioning the child's bedroom. Generally, age and gender are the key factors here, although the
level of parental education (rather than household income) is also important. Thus some relatively
poor homes may contaimell-equipped bedroomsthough these tend to have morgcreen-
entertainment media than bookEhus, having delevision in thebedroom isfar more common
amongworking-class than middle-class chith. The decision to provide for children fheir
bedroomseems to bknked totwo factorsfirst, areparents for or againstreerentertainmeninedia

and secondly do they prefer shared, or more personalised, media use within the family.

Interestingly in relation to the diffusion of the PC, we observed that while middle-class children are
much more likely to havaccess to a computer at home, thegy no more likely than working-class
children to have theiown PC. In aworking-class family the PC is more often put in ttéld’s
bedroom, raising the interesting question of whetherking-class childrerare being privileged or
isolated in this respect.

Time use

Matching differences in media provision, middle-class children spend longer reading wbo&s,
working-claschildren generally spend ore time on screemedia (televisiomndcomputergames).
Interestingly, those working-class children with a PC at home use it just as much as do middle-class
PC users. Andsimilarly, while more niddle-classchildren arereaders, they do not spetnahger

reading than working-class readers.

Parental expectations and concerns for their children relate closely to these usage pateasis: at
as seen by their children, middle-classents appear moo®ncernedhat ther children read books
and do not spend 'too longith screen-entertainment medfalthoughimportantly, when we ask
parents, working-class parents do not expresdess/concern about their children's screen usage).

IT and social grade at school

For working-class children, school is far more likiaybe the only placerhere they use theC, CD-

ROM and Internet, compared withiddle-classchildren who aretwice aslikely to haveaccess at

home as well as in school. Hence the role of the schaafakin redressing the inequalities of IT
access ahome.Although it should be netl that we couldot identifyin detailwhat IT facilities exist

or are used in schools, it is nevertheless noteworthy that we found few class differences in provision
and use of IT in schools - in terms of frequency or type of use.

The PC-rich child - wth accessto a PC Ahbme and at school - is likely to be older and middle-class,
and though homaccess to new media mag changing rapidly, the experiensigth past newnedia
would lead us to expect that middle-class homdisretain their advantage aswer IT facilities
become available in the market place. In this respect it is significant that working-class rggrertts

Ch. 12 Pg€



relativelylessconfidencewith computers, for thenadves, and in homesith computers, working-class
children are more likely to feel that they, not their parents, are the computer 'expert' at home.

12.4 THE CHANGING MEDIA ENVIRONMENT
12.4.1 The pace of change

How much of all thiss new? Arewe mistakingechnological change ithe forms of media hardware,
delivery and conterfor underlyingsocialchange irthe family,youth andleisure? Therare dangers
in both overestimating andnderestimatingthe pace and signifamce of thechanging media
environment. The market for domestic technologiesxjganding, yet many aspectschildren and
young people's lives remain relatively constant.

Looking back to ‘Television and the Child’ (1958)

Comparing our initial findings with those from Himmelweitslevision andhe Childforty years

ago, we findmany constancieschildren preferred towatchadult programmesthen asnow; how

much childrerview, then and now, tends to follv that of their parentsiewing,and parents then and
now encourage their childrenwatch televisionto givparents some privatame. Children then and

now read very little compared with time spent on both television and music, both of which offer all-
absorbing focal experiences yet can shift intolbekground if sgreferred.Thus in thel950s,
children were not glued to theox in the corner’ they combinedtelevisionwith older andmore
familiar media in a more complexay, as presemtay children are learning tio with the computer.

Social change isslow. Yet whilethe pastfour decadeshave beendominated byone medium,
television, it is this very dominance which is now challenged bycomputer-based domestic
entertainment media. Children and young peofileds areincreasingly constructed froi diversity

of media combined in differentways through space and time tagenerate different, albeit
systematically patternelifestyles. Given aliversifying media environment, our key questions in this
report haveconcerned thenix of mediaavailable toyoung people, thematchbetweendifferent
young people and particular combinations of media andhgseningsind patterns afiseassociated
with different media 'styles'.

The expanding media mix

At present, thisnixed media context means that new media ar@cmipying much more than one

hour per day for most new media users, out of some five hours per day of media use. Children and
young people appear to be assimilating today's new media into the structure of their everyday lives
rather than radically altering theirays of living. Thissuggestion isn tune with the lessorisom the

history of previously ‘new’ mediavhich emphasise that new medarely replace oeven, displace,

older media. Rather, new media add to the available options, to some gndeiting new, more
specialised, usder books, teleision,radio, etc., resulting in aexpanding mediaix as both old and

new media readjust thegiositions in young people’s live€ertainly, we can see early signs that the
introduction of the PC will encourage further specialisation of both books and television.

Thus while we have found that children rewxless today thathey appear to have done in the days
before television or the personal computer, it sedmat just aselevision prompted newand more
specialised uses for radio, so too television aeder screen medi@e now prompting specialisation
of books. Our findings show that whit®oks are at thenost generaldvel seen a%oring’, they
remain important for a particular age group (approximately) years old), while more specialised
genres are valued also at other ages (e.chdhrer genre for earlieenage girls), and bookemain
popular atcertaintimes of day (notably bedtime).This trend towards specialisatiomather than
displacement seen over and again in the historynefvmedia(Marvin, 1998) -meanghat the range
of media options is multiplying not only because of ithereased variety ofethnologies (channels,
contents, forms of delivery, etc) but also becaeeseh new medium produces a multiplication and
diversification in the social uses of older media, including the times and places in which media are
used.

While a new medium adds to the choices availé&blehildren, itis rather older and moré&miliar
factors which affect whether and how timedium eventually finds a place in thelives. If we
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comparetelevision - a'transparent’technology,one which isthought of primarilyin terms of
contentrather than as gechnologyr consumegood- with newer computer-basedhedia, itis clear
that these latter media are still early in the process of appropriation by children and families.

How this process of appropriation occurs depends on how readily new media may be incorporated
into young people’spre-existing practices andpriorities, namely those ofsocial interaction,
communication, narrative and play.also depends on theansferability of pre-existingiterests to

the contents ohew media: theimportance for children angoung peopleof sport, musicstars,

drama, animals, etc - all these suggest ways of encouraging their use of newer media. And here it is
particularly important to pawttention to thenterests ofgirls, and of working-class children, if
information inequalities are not to increase.

12.4.2 Lessonsfor the PC from the social history of the TV

Given the likelihood ofuture convergence a@élevisionand computescreens, we may speculate on
what can be learned about the future of dcbmputer screen from the recesucial history of the
television screen.

A social trajectory: from focal to casual

While not raising new technological issues, the rampidtiplication of domestic media goods is new

in social terms, altering the social and regulatory environment for television use. The household in
the 1950s acquired the otedevision setplaced it in the living room, aneleryone had to negotiate

with eachother about how theweregoing to engagwiththat set. Similarly, when the videeaorder

was first introduced, it was supposed that each household might or might not buy one VCR.

Yet, households with childrgrarticularly are now acquiringultiple televisiorsets, with two-thirds

of children in our sample havirtgeir own setn their bedroom (as many aswavebooks intheir
bedroom) . MultipleVCRs,multiple computers, multiple telephones, and so forth areb&soming

more common.The trend for television has been to move fareground tobackground,from
centre of family life to a balance - struck differently in different families - between communal and
individualised uses, and from the mainstay of the family eveningrommad-the-clock exp@éence,
including breakfast time, daytime and night-time.

While the PC as gechnologyappears tassume a focussagker, there isothing irtrinsic to the
screen which requires this - as the history of television shows. If the computer is totéidhagion,

one might speculate that while currently it occupies pride of place in the family living room and is
most used in the after-school period, computermag become more casual, more individualised,
and more routinely used throughout the domestic timetable.

Historical shifts

Flichy (1995)traces the socidlistory of variousnedia, showing how eadtas shiftedrom collective

use in the family living room to a pattern ®iving together separatelyunder the &mily roof’,
facilitated by the new portability and cheapness of each medium as it diffuses throughrkie¢. m
This is now evident for the television, and may yet become apparent for the personal computer.

The present project originated with the iddaupdatingHimmelweit et al'sTelevision and t Child

to the present day. However, in vi@fithe considerable sociahd economic changeshich have
accompanieadthanges in media from that timettos, it hagproved more usefub situate new media
within a broader historical framework in which the timeline of the diffusion of each new medium is
superimposed orto the timeline oflonger term socioculturakshifts towards privatised and
individualised lifeworlds. Thus changes in the social construction of time, space and social relations
have been easily as importanbter understanding of thehanging media environment fohildren

and young people as have been specific technological innovations.

12.4.3 Individual or social uses of media?
In addition to the historical trends discussed above, the question of individual versus social uses of

media can be applied cross-sectionally. One key dimension we have identified which differentiates
among families is that between those families who 'live together separately’, using media according
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to theirdivergentifestylesand those families who@arcommitted to sharing@mmontimetable and
leisure pursuits, and find a place for the media within these shared activities.

‘Socialising’ the media

Moreover, despite the historical tretmivards ‘individualisation'we have alsavithessed gpowerful

desire on the part of children and yoymepple to‘socialise’ the media, drawing them intieir

social life with friends instead of using them to etsmindaries oisolate themselveswith tineedia.

Given that the balance struck at any one tiraeveen social anchdlividual leisure activities is not
primarily a media-centred story but rather concerns larger social and domestic trends within which
the media find their place, in this respect¢benputerand television asitesfor socialactivityappear

at present to be developing in opposite directions.

Despite frequent suggestiahsit newscreen-based media aselatingchildren fromsocial contacts,

it is currently television -once asocial medium aroundwhich the family gathered -which is
increasingly watched alone. On the other hamlklje the PCappears as technology to be most
appropriate for individual use, emerging domestic practices suggest more social uses: children and
young people use the computer together, they talk about computers with friends, they swap games,
visit those who have a new game, etc.

While this ‘socialisation’ of theeomputerappears to conflictvith the longerterm trendtowards
individualised mediaises, we have also observed the same desire to ‘socialise’ television, albeit with
less success in translating desire into practice. Distinguishing social rehattbrfsiends andwith

family becomes crucial. Children desire greater accefsetuds and the peer group, drawing the
media where possible into these relations, sodhah if media ar@ot actuallyused togethewith
friends, they still play a vitadocialrole in peer culture. Yet at the same time, as children grow older,
they desire individuadnd private spacesarked off from other familynembers, and here theadia

are used to mark difference rather than to maintain connection.

Balancing family and peer contexts of use

As children grow older, they have always develdjpeth a family- to a peer-orientation. However,
children of all ages are increasingly able to choose how far they wish to share their media interests
with the family. At the same time, childrand young peoplare seeking new ways$ sharing their

media interests with friends, raising the possibilitytloéir beingdrawn ever earlier into media

culture centred on identity and consumption.

These links betweemedia, identityand consumptionalso lead us to note that tlopposition
traditionally posed between passive media use and active face-to-face communication - implicit in
the above discussion - is particularly andreasinglyinappropriate forchildren andyoung people,

for both the developing technologiesd also the enthusiassith whichchildren embrace them act

to undermine this opposition. Children and young people today conduct their social relations in a
media-saturated environment: it is about sogpra thatchildren gossip orthe phone, they are
excited by the Internet as a way of meeting others in far off places, they visit each other to share a
new computer game, they hire videos to watch in a group, etc.

The early signs are thatirtual’ interaction adds aalueddimension toyoung people’ssocial
worlds, without necessarithallenging face-to-faceelationships: rather, emaihd the Internet add

to the mix of communication modes available to young people, providing a unique opportunity to
test out alternative identigeor possible relationshipget, as with more traditiongbmputer games,

we find thatyoung peopletend to combine face-to-face amdtual communication, rathethan
allowing the latter teexclude thdormer (e.qg. inthe cybercafér throughemail,young peopleither
interact with those they already know, or arrange to meet face-to-face those they havienget to

Not only do we need to rethink concemsich derive from the opposition between mediatediface-to-
face communication, but waust also rethinthe question ahediaeffects, where thesge conceived agnexternal
intrusion into ongoing lives. Instead we must ask about mediated practicegediatedmeanings, mapping the
complex relations among media and the many other aspeatadyofives within whichmedia usés inextricably
embedded.

Ch. 12 Pg¢



virtually).
12.4.4 New media and the dimensions of social change

As we proposed earligdhe changing media environmergén be viewed with a larger lens, as part of
- and as contributing to - wider social and culturhhngesSeveral dinensionsof socialchange,
introduced in chapter 1, shape the appropriation of new media within the lives of young people.

Public and private spaces for leisure

The multiplication ofpersonallyownedmedia may besontributing tathe shiftingboundarybetween
public and privatespaces inwo ways.First, the boundary ofthe frontdoor" for ratherdifferent
reasonsparents and children adéssatisfied withyoung people'access tpublic spaces and facilities
(this of course may or may not represantactual decline in provisioor in safety). This frustration
with public access and civic leisure facilities egeat very strongly from theesearch, and it may be
that one key consequence is increasing levels of provision and use of media within tfe home.

Second, the boundary the bedoom doot: this nultiplication of personally owned media may be
facilitating the division otcommunal andndividual orprivate spacwithinthe home, as parerfiad
that equipping the bedroom representsdaal compromise in which children abeth entertained
and kept safe.

Individualisation of lifestyles

In addition to these changes in the spatial and temporal dimensions of media usersifecdtion

of media forms and contents may also be contributing to the growing importance of individualised
lifestyles. Our research demonstrated that socio-demographic factors (age, gender and social class)
do not tell the whole story. Rathéejsure choices and media use are increasinglyrporated into
individualised lifestylesvhich cut across thedeaditional categories. Dividingoung peopleinto
‘traditionalists’, ‘screen-entertainment fans’, ‘specialist’ media users (for books, music or the PC)
and ‘low’ media users haprovided a means ofeasing out the amplex relations between
demographic factors and access to, and the meanings and use of, different media.

Convergence of traditionally distinct social activities or locations

Convergingscreentechnologies may beontributing to the blurring of boundariesbetween
traditionally distinct activitiesuch as information, education, work and entertainment. As both work
and education are increasingly brought into the home, facilitated in particular by tauiction

of the PC,this cultural(asopposed to technological) convergenceows up somenew areas of
possible contention. Athe present time, we find that the role and image of the domestic PC is under
negotiation and is ofteseendifferently by parents and children: parents generally buy a PC to
benefit their children educationally, while both middle-class and working-class children mostly use
the PC at home for games. Furthdre meanings angbractices suounding the terms‘work’,
‘leisure’, ‘education’, etc. differ according to the sodiackground of the homeis a result, the
meaning of the PC, its location in the home, its users and uses all vary accordingly.

Specifically, in middle-clagsomes the P@asoften beeracquired by parents fonémselves anuch
as for their children, as part of aulture which prioritisesbooks andlearning over screen
entertainment. Computer ‘games’, unless they have &édunehcontent, are seen as less acceptable.
Although working-class parentlso have hopes fahe PC’seducationalpotential, they ardess

O1tis beyond ouscope her#o charttrends inthe availability of youthclubs, localcinemasand other
public facilities, or in the actual or perceived safety of streets and public spaces. Clearly, the problem of mobility
mediates that of public facilities, for it may be that such facilities are not being cut but ratharethegoming
centralised in malls, out of town centres, etc, thereby reducing access from young people for whom mobility is a
serious constrairtiowever, it isclear that both parerasd,more stronglychildrenandyoung peopleonsidethat
their options are n@bmmensurateith theirdesire fomccess to public leisufacilities. In thebalance omediated
to non-mediatedeisure options, therefore the socialenvironment forchildrenandyoung peopleappears to be
increasingly a home-based, media-based environment.
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likely to know how to use it and less likely to be able to help their ghildproblems.These families

are also more likely to value screen entertainnagiat less likely to be opposed to computer games
(as exemplified in the numbers with TV-linked games machines). On the other hand, working-class
children are more likely to be the family compueapert, (with all that implies for self-esteem) and
parents are more likely to place the only PC in their child’'s room (giving them greater freedom to
explore the technology).

Changing modes of communication

New forms ofengagemernbetween usesind medium may contribute to tigeadual shift from &lear
distinction between massommunication andace-to-facecommunication to a more divéfied,
participabry, activenotion of mediatedommunicationn everyday life. In the context ofew nedia,
‘interactivity’ is the promised land, with a dynamic, constructive and educational dialogue with the
new information and communication technology being promiséet, although the personal
computer is noeommonplace in the family home, vaave found it hard to survgyung people's

uses of other new media suabthe Internetr emailbecause these astll found mainly among the
unrepresentative group of early adopters. And despite the much-hyped potemtéal fofms of
interactive media, these are either barely available as yet or the interactivity offered is very limited.

Thus it seems fair to sdlyat, despiteéhe spectacak success ofomputer andideo gamesgspecially
with boys, present realityoes not yet match up to the dream. School computers are lasgelyfor
word-processingew as yet have substantedperienceawith the Internetand those who have tend to
be ambivalentabout it! More interactiveapplications involving theelevision screer{video-on-
demand, on-scredranking and tele-shoppingje not yet generalbvailable and haviead virtually
no impact on today’s children, except as mdrfuturisticfantasies. ‘Interactivity’ isa good selling
point and as such is often over-claimed, being usembver verydifferent kinds of usemachine
interfaces; of these, the most interactive at present, and hengeufog people thenost exciting,
involve interaction with other people rather than with the machine.

12.5 MANAGING THE CHANGING MEDIA ENVIRONMENT
12.5.1 Increasing complexity

When the dominant medium was television, and when everyone received the same broadcast or the
same few channels, atthe same time as evegfementheir onetelevisionset sitting with thefamily

in the living room, it may not haveeemed overly misleading make the assumptions abdtihe

viewer'. Under those conditionsjiewing practices within thehouseholdwere easietto research
methodologically asvell aseasier taconceptualise. And lookingeyond television, researcheruld
specialise -on thebroadcasting audnce, theomputeruser, the newspaperader, etayith little need

to cross into othespecialisms. Over the yeatke situation hasvecomeever moe complex as
audience research has had to take greater accoditen$ified lfestyles as wellas ademographic
variables, and of new screen-based media.

The young persorgrowing up todaylives in amixed media environmengttending tomultiple
media simultaneously and often mocasually than thendustry would wish, yet also actively
integrating media in often unanticipatedays, seeking out thematically-related contents across
different media and non-media forn#ss the economiand technical determinants of medigstems
are changing, the resul increasingasynchronicity ofviewing, multiset househdls, plurality of
channels, interactivity of media themselves &harring of key boundaries betweenproducer/
consumer, work/ leisure, entertainment/ information.

"In this context it is interesting tbserve how rapidlthose withinternetexperiencehavedeveloped a
repertoire of criteriavith which to evaluatethe Internet. Yet as young people themselsesit, they would
appreciate greater support in this respect, providing a kiméifiteracy' to help themmove beyondvhat's cool
to deciding what's important and what's valuable on the Internet. One group discussion among pupils (grateful for
the help with their health project obtained through a drug company website) illustrates how such newly emerging
critical skills are in need of further development.
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We havalready addressed some of the key podiencernsinder theheadings of ‘sociaifferences
and inequalities’ and ‘thehangingmedia environmentfpr understanding theature of change and
the inequalities odivisions which areghereby alleviated ormore worryingly, brought about, is
crucial toinformedpolicy interventionHowever, gven that thenedia environment for children and
young people - and for their parents aedchers - ibecomingincreasingly complex, there are
several further policy matters on which the findings of this report have some bearing.

12.5.2 Regulating the young

Nationally, the newnedia environment igss easy to regulate thbafore; domestically it iesseasy

to supervise than before. As the experience of the media, once common across the nation, becomes
increasingly adiversity of experiences shared onlyithin specific subgroups, there iscreasing

scope for sociapsychological anaultural factors to determine who engagéth whichmedia and

why. Issues ofneaning, preferencalentity, pleasuregonflict, lifestyle practiceand context not only

become more important, but they must also be brought into the policy process.

How should children and young people’s media use at home be regulated, and by whom? In the
main, British parents are satisfied with thedia, especially the television programmes, available for
their children. Thus theworry little about their childvatchingelevision orplayingcomputergames
unsupervised in theibedroom, and they generally consider thaghild (though often not other
people's children) to be sensible and discriminating media users.

However, from their viewpoint, the proliferation anddiversification of domestic medianakes
regulating media use at home ever mdiicult, and hence the argumerthat publicregulation

should not intrude into thprivacy of thehome found little support amongst parents. Ironically then,

as regulation of media producers and distributors becomes increasingly complex and difficult on a
national evd, so that more and more expectations beeng placed on parentshoulders, it is
noteworthy that parentsheémselvesstrongly wsh to beable tocontinue torely on the good
judgement of broadcasters and media regulators.

This is especially the case because nob#tiren over eight yearsld prefer towatchfamily/adult
rather than children's programming and becaunaay parents haveelatively little understanding
of the computer games or Interrsées that their children make usk Parents are generally of the
view thatonce their childrefavereached their earligens, it is albut impractical for hem to attempt
restrictions on their media use at lmnand parental contrd little attempted aftethe age of about
14.

As television sets spreauto the bedroom (being dguentlywatched there after the 'watershed' even
by children as young as 6) for exampieore liberal options suchsparental mediatiorthrough
conversation during co-viewing become less practicable and hence being able to nalyooal
regulation becomes even neamportant. @ildren's and parents' accounts often differ in relation to
bedroom viewing, raking it difficult to obtain a clear picture, btlhere may be grounds feoncern
regarding viewing after 9 pm in bedrooms by young children without parental mediation, whether
this mediation is seen in terms of restrictionragre constructively, in terntd the shared discussion

and interpretation of television contents.

Yet we observelittle enthusiasnamongparents for taking othemselves a morrestrictive approach

to their children's media use. As a strategy, parents find trying to regulate children’s media use by
the clock relatively impractical (hence strong support for the broadcasting ‘watershed’), and while
deciding where to put media withthe home offersas moremanageablestrategy,this depends on

many factors other than that of controlling children’s media use.

12.5.3 A very British picture?

The importance of screen entertainment for British families

Regulating the media andformationindustries is no longer just a task for national regulators and
industry managers. Wiew of our comparisorbetween Britairand othetlEuropearcountries, waote

that many of the findings reported here may reflect a very British picture. Given the emergence of

Europe-wide regulatorypractices for both the audiovisual sector and the Internet, therefore, the
distinctiveness and strength of Britain’s ‘screen-entertainment culture’ must be borne in mind.
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By screen-entertainment culture, we draw on our comparative findings which show British children
to be more likely than those in other Europeanntries tchave their own screen media, especially
their own television set in their bedroaand to spendonger each dawith screen-entertainment
media in general, again especiallith televisionthey are also the least likelg have books in their
bedrooms.Whilehistorical data are lacking to allow us to determine whether this titakéa from

that previously spent with books, our findings do show that the screen-entertainment media cohere
together - the more time spent with video, the more spent on computer games, for exahilge -

the same is not the case for the print media.

However, explaining why British children appdarbe relativelymore screen-focussetian is the
case inother Europeancountriestakes us awajrom an account of the medjger se Indeed, a
combination of three factors seems to be involved. First, a relative lack of things to doaiedhe
where theylive (here again, Britishchildren are far moralissatisfied in this respect thaheir
European counterpart§econd, the relativelyigh level ofparental fears fatheir children’s safety
outside the home. And third, tleasy attractions of aincreasingly personalised mediavironment
inside the home. Other factors may also be significant: a long-established tradition gublgi
public service broadcasting for children and families, for example (and a sinlaghestablished
tradition of moral concern over the quality and natureetlia contents anttheir possible harmful
consequences for children). Yet such a traditionnider increasing pressure asdmay decrease
in significance with time.

Britain falling behind in IT?

It is noteworthy that British is né@head’ in the computer age as it has been for television. Indeed,
European comparisorssiggest that theK ‘leads’ for screen-entertainment culture but lags behind
for IT. By comparisonvith key Europearcountrieschildren and/oung people inhe UK havemore
access to, and make more usdeddvision and computer games, but tiheye less access to the PC,
multimedia computers and the Interfiet.

Moreover, in the UK the differentials between loveerd higher social gradeuseholds$n access to

both multimedia computers and the Internet appear to be much more marked than in the
Scandinavian countries especially. Current Government polidgsgned to address thisrough
schools, but while schools indebdve the potential to equaligecess across socgoups, it remains

the case that the most flexible, sociable and entertaining access to computers is through the home.

12.5.4 |IT at home and at school

The issue ofnequality - agliscussed above - represeoine of the mostitficult problems forpolicy
makers (cf. the aim of the National Grid for Learning of providing widespread access to computers
and the Internet in schisoand libraries by2002). As wehave seen, the availabilitgnd use of
computer-basednedia at homes unequal,dependingespecially on sociabrade. This raises

$As we show in LivingstonelHoldenandBovill (in press), in the UK 50% of 6-year olds have a
television in their bedroonspmparedvith 32% in Denmark, 25% Sweden, 21% ifBpain, 17%n Germany and
16% in France. The figuréar videorecorderaind TV-linked gamemachines follow the same pattern. By contrast,
only 68% of this age group in the UK have bookher than schobboks, comparedith 83% in Denmark, 85%
in Germany, 89% in Spain, 93%Hmnance and 94% in Sweden. Viewing figures mitnese trends, with average
time spent watching television in the UK being up to haliaur per day more thanin Sweden and Spain, and as
much as an hour per day more than in Germany and France.

’In the UK only 27%of 15-16 year-oldeave accessto a R@th CD-ROM at home, and similar figures
are found in France (21%) and ItéBA%). But in many other countridgures are much higher: in Denmark 63%
of 15-16 year-oldeave a multimedia PC &abme, as do 55% Sweden, 52% iBwitzerland, 51%n Spain, 50%
in Germany, 48% in thietherlandand 47% in Finland. Moreoven the UK 7%of 15-16 year-oldhave Internet
connections at home and similarly small percentagef®anel in Italy (12%),Spain (11%)Germany (9%), and
France (5%)Access ianuch more commoin ScandinavianountriesSweder{38%), Finland30%) and Denmark
(26%). For further details, see Livingstone, Holden and Bovill (in press).
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important questions of how to create a culture of open access and use within public locales which is
attractive to all young people (see 'Excellence in Schools', HMO, July 1997).

The teaching of IT in schools is crucialekisting social divides arto be ameliorated rathéhan
exacerbated. Although the use of IT in schogésnot our primaryfocus, it is astrength of the
present study that we could examine the relation betweeafu$eat home and at school for the
same sample of children ayoung people. Iname ways, we find thiselationship to be an uneasy
one. Fearfubf compoundinglass inequalitieteachers are reluctant to draw on the homepmder
asan educationakesource, leaving parentsho havebought a PQo support theirchildren’s
education somewhat ‘out in theld’. Wealso find thatif pupils haveup-to-date IT failities at
home, they tend to beritical of school equipment.However, inother respects ouffindings are
encouragingfor example, childremvhoseonly access to a PC isathool report themselves as being
just as excited by and confident with computers as those who also use one at home.

Teachers seem acutely aware of the diffiesltof introducing IT intaelassroomsthough they may
be enthusiasti@about thepotential, if notalwaysthe reality as yetpf IT in schools.Around the
country, avariety of experimentsvth IT in schools are ongoing, arvdhile examples of begtractice
will soonemerge to guidéurtherdevelopments, weveretold of a clear wish list from teachers which
stresses more and better teacher training, more technical back-up, and more money.

For young people antheir families, thalefinitions of newtechnologies are still fluidzoungpeople

are uncertain whether tssociate the P@ith print or withscreen entertainment, whethemssociate

the Internet with an encyclopaedia or wéittmmunication and fun. This therefore a key moment

for addressingocial inequalities, and whatever adults think, it seems likely to be the latterthather

the former associations which most young people will find encouraging. After all, those who have
found the communicative possibilities of the Internet, or the games potential of multimedia, are the
most enthusiastic.

To take their place in the twenty fintury, children mst be screen-wise a&ll asbook-wise. The
screen is becoming ever more central to educatiork and leisure red new kindsof interaction or
engagementwith screen media ar becoming available. Both trendamake a ‘ide-reaching
programme of media and computer education essential for the acquisition of the necessary skills.

12.5.5 Moral panics

Public debates amtbncerns regarding the media and yopegple have oftelacked a grounding
in a detailed accountf the accessand use®f new media among children angbung people in
Britain today. Consequently, the present report has presented finginggme detail. We have
included apparentlgmall as well asizeable ‘findingsbecause of thdifficulties,from the vantage
point of the present, in knowing which may the key indicators of iportant changes toome.
Further, much of the detail provided arises from our insistence on contextualising newusesjia
and this insistence iturn stemmed from aoncern toguestionor, whereappropriate rebut, the
'moral panicswhich arisefor today'snew media just as they hawone for then-new media in
previous decades.

Those who worry about children and the medi@y take comfort fromour conclusionthat while

media are nownextricably part of children and young people/ss, their primaryconcern remains

with direct socialinteraction rather than gazing at a screAs.we have shown in variousvays
throughout this report, children would always rather go out, see a friend, talk to someone than they
would stay inand absorbwhat'sgiven to them, unless they are tiregiedingtime out, to relieve
boredom or to fill a gap between activities.

It is important to note that despite moral panics about the media, we found very few dhitidreh

who viewedargeamounts ofelevision to theexclusion of otheactivities. Nor, arang those fewith

access to the Internet, did we encounter children upset by inappropriate materials tfieyrtad

Nor did we find children so addicted to compujames that they hdzsecomesocially isolatedThis

is not to say that there iso need forconcern.This studywas conductedwhile broadcasting
especially remains largely subject to comparatively high levels of national regulation, and it may be
that some of the trends we hadentified - for examplechildren’s preference towvatch television

alone rather thamwith their family - will be more probémaic if and when thebroadcasting
environment becomes more diversified and less regailathe Internet iat a very earlythough
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rapidly escalating, point in its diffusion through British society, and a much more detailed study is
required of themanner ofts use bychildren and/oung people asccesbecomes more widespread.

However, ascritics of moral panicshave long argued (e.g.Drotner, 1992; Bazalgette and
Buckingham1995), it is important to recognisenen societal anxietiesbout cultural change - often
acutely experienced as anxieties about young people - are expressed as concerns atsaliathe
Notwithstanding a publicendency toscapegoat thenedia, ourreport hasfound that the major
distinction in childrenand youngpeople'sleisure time is - just as Wwas 40years ago fot that
between media time and non-media time, but rather that between time inside and time outside the
home.

Parents’ concerns are consistent with this conclusion, for we have not found parents’ worries about
their children's media use to be as strong as their concerns for their children’s physical safety, their
employmentprospects or theschooling,althoughparentaundoubtedlyfeel many qualmsegarding

the childhood they can offéheir childrercomparedo thatwhich they tlemselvegxperienced. The
differences today, compared with forty years ago, are that first, free time spent outside the home is
increasingly restricted, while second, leisure time spent inside the home is ever more time spent with
media, especially screen-entertainment media.

By and large, parents express some regret at this situation, but feel concern only in relation to other
people’s children. Children and young people express regrets regarding their freedom outside the
home but only enthusiasm for tlegpanding media opportunitiesthin it. In our research, we have

found some grounds for concern and someofatimism; however,|dging the wideconsequences

of thechangingmedia environmememains more a moral than an empirical question, andvbose

scope is beyond that of this report.

12.6 AFTER WORD

Despite the diversification anmultiplication of media formdpr British children (and theiparents)
television stilldominates their leisure hours aimterestsbeing the medium which offers a far wider
range of gratifications than any other. Nearlywalchtelevision almost every or every day, television
is identified most often when we ask whioledium childrerwould miss most, televisionis maostten
named when wask whatthey talk aboutwith friends, and watchig television is the activityhat
children most often share with their parents.

Thus while we havetried to balancdelevision inrelation to othemedia, in thisreport wekeep
returning to the dominance of televisitr at presenthe newmedia occupy only aather small
proportion ofsomechildren’s time and attention. Auture report ofthis kind may look very
different, as even now televisianincreasingly in competition with other media jmung people’s
time. In thefuture, thescreen itselfwill no longer be occupiedsimply by tdevision: it already
includesvideo, teletextand video gamesnd in thefuture it may mergewith the PC, or atleast
acquire certain PC functions such as hahepping, the Internet, etc. Arguably, over this past forty
years we have witnessed one stagelohger term shift from a print ta visual culture, from a mass
audience to a more segmented audience, fammaccepting to a mercritical and interactive
audience. However, givehe poor record of pastuturologists, we will noengage irfurther crystal
ball gazing here.

The present project begamith the premise that a systematic abdoad-rangingdescription was
needed of théchanging media environment' for children angbung people. Weugget that
contextualisingnewmedia use in relation wther mediaandleisure activitieserves tadiffusepublic
anxietiesabout addicted oisolated ciidren. More broadly, awill have becomeclear over the
preceding chapters, the findings in this report touch on policy debates from a wide range of fields
encompassing domestic broadcasting regulation, education for information technology in schools,
consumer demand for new media goaustional versus Europeasr evenglobal flows of media
contents, concerns over the family, lifestgieother segmentations of common culture, inequalities

in social and technological competence and children's versus parental rights.

We hope that thoseith particular academic or policy interests can foonghe relevant sections of

this report to discover the findings or arguments pertinent to their questions. Understanding social
change and informing debateassaluable and abitious goalfor the moresocial science keepsace
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with technologicalchange, the better the chances for influencing, both directly or iilaaky
indirectly, the conditions of their shaping, regulatenmd use. As a further aim of the project was to

provide a baseline againgthich future changes mape measured, it may be that sopelicy
implications will only emerge in the years to come.
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