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Introduction: Aimsand objectives

The social web — particularly social network sig8slS) — offers children and young people a
wide range of opportunities to manage informatidentity, and relationships; thus the use of
SNS is closely linked to central developmental $agk adolescence, e.g. young people’s
identity construction. The enormous success of SN®Ng young people raises several
guestions; three of them shall be tackled in thisep:

1) How do young people actually make use of SNS withieir everyday life — and
which types of practices can be generalized?

2) Which specific risks do adolescents face when uSiINg, also in consideration of the
EU Kids Online risk classification?

3) Which consequences can be drawn with regard talélielopment of the social web,
the promotion of media literacy, and media regala2i

In order to answer these questions we will presesiilts of a current German study on how
young people use the social web and on which mganihey construct with social web
applications against the background of currentad@mnd technological aspects in the context
of socialisation. Relevant selected results willppesented in two steps: Firstly, on the basis
of qualitative and quantitative material, we idéad different types of cultural practices
related to specific affordances of SNS. These balldiscussed with regard to potential risks
and opportunities regarding issues of identity tmiesion, privacy, and social contacts.
Secondly, the findings will be discussed with relgéw consequences for media literacy,
media regulation, and the development of the saeed. It will be shown that the specific
characteristics of the social web require particatéention on young people’s conduct and on
consumer issues.

Theoretical framework?

Young people are in the process of constructing tdentity. They are faced with specific
developmental tasks, which require a high degreeonipetence in daily life. Everyday life
environments can be characterised as media envaatsnfor the construction of identity
(Baacke 1989).

Approaches from developmental psychology (Havighut872) to youth development
(Baacke 1989) indicate that young people use madeder to cope with their developmental
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tasks and experiences in daily life in a reasonam@ner. A characteristic of youth is the
process of defining one’s self in dealing with iyal Particularly during the years of
adolescence, the construction of identity becormeseéntral developmental task (Krappmann
1969; Hurrelmann 1990). Young people in particaleal with the question: “Who am 1?7, a
guestion they increasingly seek to answer with medidiverse variations. This happens
against the concrete background of their enviroriribair experiences in daily life.

These do not as such have an effect on adolesggniag people rather work with their
environment, they consider it in their conceptaif self-concept, but may just as well choose
not to do so. Adolescents develop a sketch of thddwand of themselves in this world.
Concepts of reality and self-concepts are insepataiixed to each other. Particularly against
a background of changed societal conditions todgyisig people are differently challenged
than former generations to shape their biograpladycamsequently their identity.

In a society that is on the one hand charactebggutocesses of individualisation and relative
freedom of choice, but on the other hand by a cnfuvariety of concepts of life and value
systems, it is not an easy task to arrive at destaddf-concept. Adolescents’ view of life and,
closely connected to this, their lifestyle becomeeapression of identity; furthermore, young
people use these in a peer group context in oodgratctise social behaviours.

The internet in particular increases the rangeptibas to build — in addition to the strong ties
to family, friends and partners — rather weak aochetimes unreliable ties, which refer to
common interests (Paus-Hasebrink et al. 2009). dbiésvhave become the dominating social
form; networked individualism can be regarded agliging principle of today’s society and
culture. The social form of networks correspondthwihe process of networking, i.e. the
creation and maintenance of social relations, wiscparticularly supported by social web
applications. These applications provide importapinbolic material that allows young
people to present themselves in idealised formllidea their self, social, and material
reflection. The social web — particularly sociatwerk sites (SNS) — offers children and
young people a wide range of opportunities to manadentity, relationships, and
information; therefore the use of SNS is closehkdid to central developmental tasks in
adolescence, e.g. young people’s identity constm¢ibid).

Table 1: Developmental tasks and related actionpmmments

Developmental task Corequestion Action component

Self reflection Who am I? Identity management
Social reflection What is my position in socialwetks? Relation management
Material reflection How do | orient myself in theovid? Information management




It must be emphasized that young peogdéively work with SNS and relate them to their
environment and developmental tasks. In other wonds must focus on young people’s
perspectives and consider their role as ‘agentshis process. Consequently, the design of
our study focused on the subjects’ perspective.

Methodological approach

The study had to employ a multi-perspectival apgio@n order to understand the role SNS
play in the everyday life of young people adequat€herefore we conducted a study with
four modules (see Schmidt et al. 2009). The emgdinork has been conducted from summer
to autumn 2008.

* Module 1 — Analyses of relevant social web appiat (e.g. social communities,
instant messaging, video platforms and wikis): Tdtep aimed at reconstructing the
communicative characteristics of popular social applications, i.e. the structure and
code of the respective digital tools.

* Module 2 — A qualitative study with regard to treeial web use of young people in
the context of their everyday lives. Since this oledprovides the main basis for this
paper we will explain the procedure in more ddialbw.

* Module 3 — A representative telephone survey anyamumg people from twelve to 24
years in Germany who use the internet at leastsimeally’ (n=650): This module
aimed to establish a representative baseline fmedwmasic indicators of the use of the
social web within the context of other media anthowinication services. The survey
was conducted in October/November 2008.

* Module 4 — Synthesis of the findings from the thogiger modules and consequences
for media regulation and media literacy.

Thequalitative studyPaus-Hasebrink et al. 2009) included a seriepiafitative focus group
discussions (n=12). Out of the participants of é¢hgoups discussions 28 young people were
selected for semi-structured personal interviewe (Slick 2004). They belonged to three age
bands (12 to 14, 15 to 17 and 18 to 24 years) aodetlucational groups (higher and lower
formal education). The group discussions and img&rs were conducted at two different
locations in Germany, one in a large city, the ptinea rural area in order to analyse the
consequences of their different infrastructurese ©bjective of the qualitative study was to
analyse and to reconstruct how young people pegcaist upon, and interpret the social web
in their everyday lives, how they — while becomingreasingly competent — grow into their
life world, cope with the developmental tasks df,ssocial, and material reflection by using

2 At the time of the survey (October/November 208i&)ost all (97 %, MPFS 2008) young people in this
age group used the internet.



the social web for identity, relation, and informat management. The data were analysed in
two steps:

1) A focused analysis along the main categories ofsthéctured interview guide with
special software for qualitative analysis (MaxQda).

2) A contextual analysis in which the 28 subjects wezated as individual case studies,
which provided a view of concrete social web-redagetion patterns.

Basic findings on social web usein Germany

As the representative survey shows (see tablen&jant Messaging (IM) and visiting social
network sites (SNS) are the most frequent socidd-meéated activities (see Hasebrink &
Rohde 2009). IM is more frequent among boys andhgouonen; the use of SNS is more
frequent among girls and young women. IM is palédy popular in the three younger
groups, whereas those older than 20 years seeosdalhe interest in this service — as other
data show, for them e-mails are becoming more itapbor Social network sites are
particularly popular between 15 and 17 years; ntioa@ three quarters of this group visit an
SNS daily or at least several times per week. Regpdikis is the next popular social web-
related activity — this means almost exclusively tise of the German version\Wikipedia
Compared to these figures, blogs and other compahatmore productive forms of social
web use play a less important role.

Table 2: Frequency of use of different social welbted activities (in percent, “daily or
several times per week”)

Total Male | female 12-14 15-17 18-20 21-24
years | years | years | years
n=650 | n=332 | n=319 | n=131 | n=148 | n=161 | n=211
Instant-Messaging 69 72 67 72 79 75 58
Social network sites 69 65 72 63 77 66 68
Reading wikis 38 39 36 25 41 45 38
Reading blogs 8 11 5 6 12 8 7
]EiJIEISoading music/sound 5 7 3 3 11 6 3
Writing blogs 3 4 3 2 5 4 3
Writing wikis
Uploading videos

The prominent role of social web services amongravenline activities is reflected by
young people’s answers to an open question abetutttiree favourite internet websites: 57
percent mention at least one SNS, with girls (6@#g) those between 15 and 17 years (70%)

reaching even higher figures. In addition, 31 peragame at least one video community
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(mostlyYouTubg these services are most popular within the agel$ 12 to 14 years (46%),
and 15 to 17 years (42%), and for boys (37%).

Due to the implicit logic of network platforms, vehi become more attractive the more other
young people also use them, social web use isragtyeconcentrated on very few sites. The
German SNSSchulerVZis by far the most popular social network platfofs8 percent of
those between 12 and 14 years and a full two thlifdeose between 15 and 17 years visit it
at least once a week. The older groups move f&mimilerVZto the student-oriented SNS
StudiVZ which is offered by the same company: 37 peroéhose between 18 and 20 and
57 percent of those between 21 and 24 visit iteaistt once a week. By comparison,
international SNS likeMySpace(14 % of the total group use it at least once &kjyer
Facebookonly 3 %) play a minor role in Germany.

With regard to what young people do with socialwek sites, eleven per cent of the total
group do not use these services at all, and 13 ¢mronly occasionally visit them without

being registered with their own profile. This medhat more than 75 per cent have their
profile on at least one SNS, almost half of themtwa or more SNS at the same time. As
noted above, those between 15 and 17 years aieutety active in the social web: 86 per

cent of them are maintaining a profile on at leasé SNS. Thus, among young people
between 12 and 24 years, creating one’s own profilea social network site is a fairly

common practice.

On the basis of a couple of questions regardingreda activities on SNS, two independent
dimensions were identified according to which yoyrepple differ in how they use their
profiles. The first dimension can be called “intsdrén social relationships”; it includes
activities linked to the creation of new contaatsl he maintenance of existing relationships.
The second dimension is called “self-presentatianfefers to frequent work on one’s own
profile and a strong interest in providing an inatve and interesting profile. The
relationship-oriented dimension shows (only margynsignificantly) higher values for girls
than for boys, whereas boys reach significantiyardigures for self-representation. Younger
respondents have higher values on both dimenstogsther with other indicators, which
cannot be presented here, this provides eviderateyttunger groups have high expectations
regarding the social web as a tool for coping veitinrent developmental tasks, particularly
self reflection, whereas older groups use it simg8ya standard tool for maintaining social
relations.

Regarding risks and risky behaviours, 28 percerthefrespondents reported that they had
already been harassed on the internet; this figusdightly higher for girls (30%) than for
boys (27%). 13 percent had made the experiencestina¢body else had uploaded a photo or
some information about them without their approwiihe percent admitted that they had
already uploaded content about which others hadotaoned; this figure was higher for boys
(12%) than for girls (5%).



Social web-related action patterns

Young people display a wide range of practices ealidg with the social web (see Paus-
Hasebrink et al. 2009). These practices differ wiigard to the following dimensions:
Creativity, intensity, reflexivity, relevance, iidtive, and innovation (see table 2 for an
explanation of these dimensions).

Table 2: Interpretive dimensions of social web use

Dimension  Corequestion Examples

Creativity | Do subjects create new content? Publishing their own videos orouTube

writing a blog
: For how long do they use social weh, . : .
Intensity services? bBelng online for a long time
. : Careful reading of official licence conditions;
. Do they reflect on their social web- . SO A
Reflexivity o reflecting on risks; comparing risks and
related activities? " . s
opportunities of social web applications
Initiative Do they take the initiative in Founding their own groups on an SNS;
communicative situations? initiating communication via IM or SNS

How relevant are social web serviceé‘tt”bu“ng .h'gh relgvance to the soc[al W‘?b n
Relevance relation to information, relation, and identity

for in their every day life?
management

Do they enhance the range of
Innovation | communicative options provided by
social web applications?

Enhancing or re-interpreting social web
applications beyond their intended range

On the basis of these ‘interpretive dimensions’identified six social web-related patterns of
action which show what young people actually dohvgbcial web services, and for which
purposes they use it. The six patterns are brafljined in table 3. Since this paper sets out
to discuss risk-related issues, we will focus arsthpatterns (pattern 3 and 6) which are most
likely to lead to negative consequences of sociab wsage. Regarding the role of formal
education, the first result is that these two geoape exclusively composed of young people
with lower educational levels (see table 3). Howeve must be emphasised that young
people with higher formal education encounter gmesiisks, too. The difference is that they
are more reflective of possible risks and thusnamee likely to be able to cope with them.

Table 3: Overview of action patterns related to seial web

No. | Brief description Demographics

1) | Creative and intensive social web use |@&nboys, 1 girl between 11 and 18 years, 4
different levels; self-confident, explorative andigher educated, 2 lower educated; only 1
competent usage. boy and 1 girl used the social web in jan
innovative way.




2) | Intensive, initiative, and critical but convenmtal | 3 higher educated girls between 12 and 18
usage with strong focus on relation managemeygars.
in addition, the internet is used intensively for

information management.

3) | Intensive, initiative usage for the maintenaaote 4 boys, 1 girl between 12 and 19 years,| all
social relations and self-presentation. of them lower educated.

4) | “It is important just to be there“: social weld girls, 2 boys between 14 and 19 years; 5
usage mainly for relation management; beyofuver educated, 1 higher.
this unspecific usage.

5) | Critical, selective usage in order to maintal boys, 3 girls between 16 and 22 years, 6
social relations and to manage information. higher educated.

6) | Social web usage to compensate for sqcalower educated boys, both 17 years old.
challenges: Intensive, initiative usage with hi|gh
relevance to a challenging every day life.

Action pattern (3):

This pattern was attributed to five subjects: fbays between 12 and 19 years, one 13-year-
old girl. Their social web use is characterisediriignsity, initiative, and relevance. In this
respect it is similar to pattern (2), however membef pattern (3) are more curious and
explorative, and less careful. Regarding socialvogk platforms they are not only interested
in maintaining relationships, but also in activenig of self-presentation. Beyond social
network platforms these young people alsoYseTubeandMySpacgas a source for music).
Depending on their respective interests and competethey take communicative initiative,
e.g. by founding new groups on social network platfs, or by posting comments and
recommendations on videos or any other topic.

Action pattern (6)

The two boys with a migrant background who weres#a as belonging to this group show
similarities with pattern (3) regarding the dimems intensity, initiative, and relevance. They
use the social web intensively (but in a largelyefiected and uncritical way); this activity is
highly relevant for their everyday life, and thegnoot even imagine how to spend their days
without the options provided by social web serviddswever, different from pattern (3),
their use of the social web is most obviously ltke specific life-world challenges. For
them, social web services serve as a crucial tabl which they try to cope with particularly
challenging conditions. In order to demonstrate,thie will briefly describe the case study of
Hassan

Hassan, 17 years old, is Kurdish and considers diinigs be insufficiently integrated into
German society. In order to cope with this probleemand partly even hostile environment,
he often reacts in an aggressive way. For him ¢dkk&akweb enjoys an extraordinary position:

3 All names have been changed for the analysis.



It serves as a means to compensate for needs wéuictot be fulfilled in real life. Hassan is
eager to present himself as a heroic and strong ldnd as a proud Muslim. From time to
time he is mobbed and bullied by some of his cladesn— maybe in reaction to his own
behaviour. In the interview he said: “I am not they who talks, but the boy who beats.”
Within the social web he acts in the same way; ftenanobs and bullies others and regards
this as normal behaviour. Due to his misbehaviaihfs been excluded from the particular
social network platform several times. He woulceltio get some explicit feedback from the
administrators and moderators on why they decidedbtso, in order to let them know why
he acts like this. He always re-registers on thigvowk platform and carefully reinstalls his
list of contacts. Since the maintenance of histiglahips is highly important to him, he
definitely wants to stay registered on this platior

Therisk potential of Social Networking Sites

Social Web and especially Social Networking Sitlsranany opportunities to adolescents to
communicate, interact, present themselves, paatejpcreate, and share online content and
information, and the youngsters deal with all thesssibilities and make their experiences —
as the social networking types presented above stawen. Utilization of the social web does
not only offer new opportunities, but also comeshwnew challenges regarding the
management of information, identity, and sociatiehships (Schmidt 1996).

In the EU Kids online context, a matrix of onlinsks and opportunities has been developed
which considerdiow a child may be exposed to online risks, eitherusing problematic
content (e.g. illegal content, violence, pornogsagtc.), by being contacted by others who
have access to problematic content (e.g. beingsbeda stalked or bullied) or by creating or
providing undesirable content or misusing onlingl@ations for bullying or harassing
somebody else (Hasebrink, Livingstone & Haddon 2008the context of the social web, the
dimensions of ‘contact’ and ‘conduct’ have beconspeeially relevant, emphasizing the
active role of the so called ‘produser’ (Bruns 2008s the results of this study indicate, one
third of adolescents and young adults have alrdedlynegative experiences e.g. with cyber
mobbing (see above).

Against the background of this matrix and the rssaof our study, we want to expand the
perspective regarding risks associated with soweeh applications, and especially social
networking sites. Apart from the risk potentialsntiened, it became obvious that online risks
may also result from mistaken estimations of either proliferation of communication acts
and the size of public resulting from it, from asmierpretation of the longevity and the
dynamics of social web applications, from ignoraabeut either the implications of posting
personal data even in apparently private contextddita mining practices of e.g. providers
(see table 4). Many of the users of social netwsités consider themselves to be part of
closed or private communities and do not anticiplagepotential impact and consequences of
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their online behaviours. Private photos or (supglystunny) pictures of parties are posted

and shared carelessly, often without consideraifonhat others (strangers) may think about
them. As the interviews have shown, adolescentsywess about people they do not know

than about “known but inappropriate others” (Livstgne 2008: 405) like parents and

teachers. Adolescents do not appreciate if therlatiter the social network sites (sometimes
by ignoring the business conditions) and feel thstthreatens their privacy.

Apart from such ‘social spread’, ‘time spread’ ongdevity can become a problem. People
often underestimate the persistence and the sdslithaf databases. ‘Youthful follies’ like
personal photos or thoughtless, spontaneous statemey become problematic at a later
date. Additionally, the dynamic or momentum of thesemination of information or rumours
is often underestimated. Information can be tratieghivery quickly and simply, with or
without considering the original context, and tleder may easily lose control over the
dissemination process. Especially in the contextegative and undesirable behaviour, e.g.
self-destructive behaviour (eating disorders, ogttietc.), such dynamics or momentum of
communication can exacerbate undesirable and biskgviour.

Furthermore, a significant problem seems to beganrance of data collection and transfer
processes. Very few of the users worried about thetia, especially about those data which
are not provided consciously. While transparenayaréing the code of practice of the
providers is very low, problems may result from #&use of data, e.g. for commercial
purposes.

Finally, a further risk, which was already consateon the sidelines of the EU Kids Online
risk matrix, can be seen in the amount of time Whscinvested by users, especially if online
usage is not ‘complementary’ to, but ‘compensatéoy’other parts of life (Misek-Schneider

2008: 179). Without dramatising the current disoussabout online dependency and
addiction, it can be assumed that the managemeimfaimation, identity, and relations

requires a lot of time even if it seems that ddf@r online activities are carried out
simultaneously.

Table 4: Potential risks in connection with theisbaeb

A risk may emergefrom Example

... the content Problematic content (violence, pornography, seftdetive
behaviour etc.).

... underestimating the Users consider themselves to be part of closed eoritids and

proliferation of underestimate the size of their audience (For el@rhpman

communicative acts resources staff may access personal profiles ialsoetworking
sites)

... underestimating the “Youthful virtual follies”, e.g. presenting distrgag photos,

longevity of thoughtless utterances, participation in speciahgense) groups (e.g.

communication with sexual or political allusions). Problems evolyfrom an
inadequate understanding of public communication.




... underestimating the Fast dissemination of information on different aeliplatforms and tg

dynamics of the different publics; unintentional linkage by others.

communication process

... data collection/ data Data mining practices of e.g. providers or thirdtiea; intransparent

mining collection and storage of personal data misusefgnal data by
third parties.

... Invested time Increasing time investment as a result of usingenomiine
applications: the larger the social network, theeartone has to be
invested for fostering relationships and contacts.

The risks identified here are located on differlaviels: Some of them are related to the
content, some to the code of the social web agmitaand especially the social network site,
while others are related more to the users themasel¥herefore, recommendations for
reducing the risk potential should be addressqutdwiders, users, and media regulators alike.
In the following we consider mainly the challendgesmedia education and media literacy.

Challengesfor media literacy

Regarding media or digital literacy, necessary oetepcies and skills for the use of Web 2.0
applications and social network sites have to sxudised. Social web literacy can be
generalised as the competency to manage informadientity, and relationships successfully,
and to anticipate the intended and unintended itsp&@xchmidt, Lampert & Schwinge 2009,
Neuss 2008). Especially for adolescents, who &edylito explore their limits (also online),
suitable approaches have to be developed to miaitthie risk potential. But a solely risk-
oriented approach is not sufficient, especiallytfer social web which offers a large number
of opportunities for creativity and participatidn.the qualitative interviews, there were many
references to the fact that adolescents want isauthe potential inherent in the social web,
but need support regarding ideas, technical equipnaad personal skills. Therefore, they
must be supported in improving their media litefaeyg. in the context of media projects
through which they can acquire experience and kedgé regarding social web-related
opportunities and pitfalls.

Interesting for a discussion of necessary mederddy is the concept of “new media
literacies”, developed by Henry Jenkins (2006). ¢xding to this concept, “new media
literacies almost all involve social skills devebobthrough collaboration and networking.
Theses skills build on the foundation of traditibhieracy, research skills, technical skills,
and critical analysis skills taught in the classnddibid.: 19f.). Jenkins has identified eleven
skills which are suitable for multimedia and di#fat modalities of media use (e.g.
networking, multitasking etc.). Necessary skills & ‘respectful use’ of the social web are
considered in the Harvard “GoodPlay Project” (Jareal. 2008), and seem to be a good
addition to the “new media literacies” concept. lBatoncepts should be enhanced and
transferred into practice. But both approaches ala&e clear that the promotion of media
literacy has to be considered as a networkingwdskh can only succeed with the assistance

of providers, parents, and teachers (Jenkins 200@&Especially the latter rarely have contact
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or experience with the social web and need supegdrding their own media literacy and
their competencies for media education. Accordingigdia education initiatives should also
include potential disseminators and multipliersn&dia literacy.

For media regulatidh social web and social network sites present aiapehallenge,
because the behaviour of users can not be regudatedly. Starting can be the responsibility
of the provider and social web-specific measuresegtlilated self regulation. For the social
web in particular, social rules become more impuarthan formal rules.

Questions of both media literacy and media regutaitndicate that the social web represents
a great challenge in relation to the changing abléhe user to a ‘produser’ (Bruns 2008). In
light of this, approaches to media education, métieacy, regulation etc. will succeed only
if the users themselves are involved in furtheculsions.

References

Baacke, D. (1989): Sozial6kologie und Kommunikasionschung [Socio Ecology Approach
and Communication Research]. In: Baacke, D. & Kijbld.-D. (eds.) Qualitative
Medienforschung [Qualitative Media Research]. Kgnieeund Erprobungen, Tubingen:
Niemeyer.

Bruns, A. (2008): Blogs, Wikipedia, Second Lifedd®eyond. From Production to
Produsage. New York: Peter Lang.

Flick, U. (2004): Design and Process in QualitafR@search. In: von Kardoff, E. & Steinke,
l. (eds.): A Companion to Qualitative Research.dam SAGE.

Hasebrink, U. & Paus-Hasebrink, 1. (2007). Youngofte’'s Identity Construction and
Patterns of Media Use and Participation in Germamy Austria. In: Dahlgren, P. (ed.):
Young Citizens and New Media: Learning Democratigggement. New York, London:
Routledge. pp. 81-101.

Hasebrink, U., Livingstone, S., Haddon, L. (ed20(8): Comparing children’s online
opportunities and risks across Europe. Cross-ratidomparisons for EU Kids Online, a
report for the EC Safer Internet Plus Programmeéin@mvaiable: www.eukidsonline.net.

Hasebrink, U. & Rohde, Wiebke (2009): Die Social BAMutzung Jugendlicher und junger
Erwachsener: Nutzungsmuster, Vorlieben und Einstgkn [The Social Web Usage of
Young People: Patterns of Usage, Preferences atinid&s ]. In: Schmidt, J., Paus-
Hasebrink, | & Hasebrink, U. (eds.): Heranwachsenhdem Social Web [Growing up
with the Social Social Web]. Wiesbaden: VS (in @uggion).

Havighurst, R. J. (1972): Developmental Tasks adidcation. 3. Ed. (First 1953). New York:
McKay.

4 In this context, only some questions of the Ritid@ of Minors can be touched upon. Questions of

copyright, data protection, or of general persamgthits can not be considered. For deeper insights
(regarding German legislation) see Lampert, Sc&uBchmidt (in press).

11



Hurrelmann, K. (1990): Die Einfihrung in die Somationstherorie. Uber den
Zusammenhang von Sozialstruktur und Personlichlkeitoduction into Socialisation
Theory], 3rd edition, Weinheim/Basel: Beltz.

James, C., Davis, K., Flores, A., Francis, J. Male2008): Young people, Ethics, and the
New Digital Media: A Synthesis form the Good PlagjBct. In: GoodWork Project
Reports Series, No. 54. Online available:
http://www.pz.harvard.edu/eBookstore/PDFs/Good\Warng8f.

Jenkins, H. (2006): Confronting the ChallengesartiBipatory Culture: Media Education for
the 21st Century. Online available:
http://www.digitallearning.macfound.org/atf/cf/%7B45C7EQ0-A3E0-4B89-AC9C-
EB07E1BOAE4E%7D/JENKINS WHITE_PAPER.PDF.

Krappmann, L. (1969) Soziologische Dimensionenidentitat. Strukturelle Bedingungen fur
die Teilnehme an Interaktionsprozessen [Sociolbédieaensions of ldentity] Stuttgart:
Klett.

Lampert, C., Schmidt, J., Schulz, W. (2009): Jugehd und Social Web — Fazit und
Handlungsbereiche [Adolescents and Social Web —cldsion and Scopes of Action].
In: Schmidt, J., Paus-Hasebrink, | & Hasebrink(2009) (eds.): Heranwachsen mit dem
Social Web. [Growing up with the Social Web]. Wiadbn: VS (in preparation).

Livingstone, S. (2008): Taking Risky opportunitiasy outhful Content Creation: Teenagers’
Use of Social Networking Sites for Intimacy, Priyand Self-Expression. In: New
Media and Society, Vol.10, No. 3, p. 393-411.

MPFS (2008) JIM-Studie 2008. Jugend, InformatioMul(i-)Media [JIM-Survey 2008.
Young people, information and (multiimedia]. Statty Online available:
http://www.mpfs.de/fileadmin/JIM-pdf08/JIM-StudieQ@8.pdf; last access: May 22,
2009.

Neuss, N. (2008): Web 2.0 - Mégliche Gewinner uretirmnpadagogische
Herausforderungen [Web 2.0 — Potential Winners@nmallenges for Media Education].
In: Lauffer, J. & Roéllecke, R. (eds.): Berihmt inetd? Neue Wege in der Jugendhilfe
mit Web 2.0 [Prominent in the Net? New Ways of Yobare in the Web 2.0]. Bielefeld:
GMK, p. 16-37.

Paus-Haase, I. (2000): Identitatsgenese im Jugeendal den Koordinaten des Aufwachsens
vor dem Hintergrund veranderter gesellschaftliddedingungen — eine Herausforderung
fur die Jugendforschung. [Identity Construction aMduth]. In. Kleber, H. (ed.)
Spannungsfeld Medien und Erziehung. [Conflict FieMedia and Education]
Medienpéadagogische Perspektiven, Munich: KoP&d.

Paus-Hasebrink, I, Wijnen, C. & Brissel, T. (2008¢cial Web im Alltag von Jugendlichen
und jungen Erwachsenen: Soziale Kontexte und Hagdhypen. [Social Web in the
Every Day Life of Adolescents. Social Contexts aAdtion Patterns]. In: Paus-
Hasebrink, 1., Schmidt, J. & Hasebrink, U. (edslgranwachsen mit dem Social Web.
[Growing up with the Social Social Web]. Wiesbad¥f: (in preparation).

Paus-Hasebrink, I., Schmidt, J. & Hasebrink, UO@P0 Zur Erforschung der Rolle des Social
Web im Alltag von Heranwachsenden. [ResearchingSbeial Web in the Every Day
Life of Adolescents] In. Schmidt, J., Paus-Hasdfrih & Hasebrink, U. (eds.):
Heranwachsen mit dem Social Web. [Growing up with $ocial Web: Wiesbaden:VS
(in preparation).

12



Schmidt, J., Paus-Hasebrink, | & Hasebrink, U. @0@ds.): Heranwachsen mit dem Social
Web. [Growing up with the Social Web]. Wiesbade®® {n preparation).

Schmidt, J. (2006): Weblogs. Eine kommunikationgdogische Studie [Weblogs. A
Sociological Study]. Konstanz: UVK.

Schmidt, J., Lampert, C. & Schwinge, C. (2009): 2umgspraktiken im Social Web —
Impulse fur die medienpadagogische Diskussion [lexin the Social Web —
Incentives for Discussion in Media Education]. Herzig, B. et al. (eds.): Jahrbuch
Medienpadagogik 8 — Medienkompetenz und Web 2.@iflyaok Media Education 8 —
Media Literacy and Web 2.0]. Wiesbaden. (in press)

13



